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ten year%ack

the Ford Foundation gave support to two meetings of
journalis educators to reflect on their specific frajectory. Rhodes'
track record in launching this initiative included:
= 1997 “Learning about the learning sector”. Conference with the
SA Mational Editors Forum - Sanef,
e 1998: Workshop to launch the “Print Educational Association
of South Africa” and the "Broadeast Educators and Trainers
Association”,
e 2001: "Traning for media transformation and democracy”, col-
logquium by Chair of Media Transformation at Rhodes and Sanef,
e 2001, "Cooking up a community of media trainers”. Founding
conference of Southern African Media Trainers Association
{Samtran),

These events have helped to build a loose community of media
teachers in South and Southern Africa, They also linked participants
in Sanef, the SA Qualifications Autharity (SAQA), and the Media,
Advertising, Printing, Publishing and Packaging Sector Education
and Training Authority (MAPPP-SETAL.

At the time of the Ford-funded collogua, the media industry was
characterised by:

« A continuing challenge of demographic transformation.

= A trend towards frivia and tripe, rather than stories giving a
sense of the real changes in the country.

» Ethical scandals.

= Democratic role reduced to being an either for choice between
being an independent voice or supporting governmental
recanstruction,

» Developmental role in regard to H\V-Aids, housing, joblessness
and poverty under-explored,

=« Media dversity and indigenous language provision limited.

As always, the teaching of journalism remained caught between
the demands of the industry for ready-made cogs to fit into the ex-
isting system (despite its problems), and the need to reimvent much
of the craft in the interests of effective impact.

The context was also one in which many journalism teachers
were stretched i terms of resources and workloads, and most
remained white and/or unable to speak an indigenous African
language.

The Sanef Stellenbosch conferance on training (2002) had iden-
tified enormous prablems among jumor reporters in the newsrooms.
That event put the focus strongly on the guestion of the how of
training journalists. With the Ford colloguia, it was also necessary to
widen focus and also ask ‘why' questions — journalism education to
what end?

In terms of this broad background, the colloguia attempted to
unpack the multifaceted features of where South Africa'’s joumalism
teachers had “washed up” after ten years of democracy. Helping
to address this subject were industry people such as Joe Thioloe
(then etv), Tobie Wiese (Media24) Paddi Clay (Johncom), Liz Barratt
lindependent), and Margie Masipa (MAPPP-SETA)

First CoLLoguium {17 To 19 Ocroser 2004)

Some 30 people attended the colloguium, convened by Rhodes

lecturerCarol Christie, representing 11 tertiary facilities that teach

journafism to students. They responded to the following questions:

o “What have been the challenges in journalism education that you
have faced within the last ten years? What challenges do you
foresee in the future?™

s “What do you believe is the value, for journalists, of a tertiary
quahfcation in journalism?™

THE RESPONSES HAD A GREAT DEAL IN COMMON:

e Underpreparedness of students: poor secandary schooling,
lack of literacy, innumeracy, lack of knowledge of, and concem
for, social context and the significance of South Africa being in.
Africa.

e Anapparent student culture of entitlernent, aspiration and
consumerism that relates to'the commodification of culture and
education, with journalism seen as a job rather than a passion.

= The relationship between tertiary education and the person-
power needs of the media industry: Should the academy meas-
wre itself in terms of workplace criteria; Can the large number of
graduates be absorbed by the industry?

= What makes a “good journalist’ - and whao defines this? What is
journalism and its role in contemporary society?

e« Changes in media consumption: ‘dumbing down’ and
‘tabloidisation’. Audience tastes are changing, and journalists
need to learn different kinds of joumalism,

Seconp Coroguium (10 7o 11 June 2005)
Rhodes lecturer Eitan Prince convened this event, which also included

norHournalism university colleagues in order to view journalism teach-

ing within the broader humanities.

Attendees included 21 representatives from the 10 South
African tertiary institutions, including two who had not had sent
people to the first colloguium. Five teachers from other joumalism
schools in Southern Africa were able to observe, thanks to support
from Dutch funder, NiZa.

VG

FHESEHTER$ RESPONDED TO THESE QUESTIONS:

Why do we teach journalism? (The place of journalism, which is:
generally not considered an academic discipline, at a university
should not be taken for granted; the complexities of journalism's
positien in academia impact on the curriculum.)

s How do we teach journalism? (The pedagogical and curricular
practices within South Africa’s journalism schools, including
developing graduates who are critically minded and sensitive to
socichistorical contexis.]

A total of 16 papers were presented, revealing:

e Trends in South African universities that complicate the
implementation of Higher Education policy,

s The commodification of university education and university
degrees,

e Journalism teaching understood as a social intervention in which
social conscience and professional practice is integrated,

s The importance of industry exposure in journalism curricula,
and using authentic emaronments {e.g. campus or community
media) as teaching vehicles,

o Redefining values le.g. Afro-humanist approaches] in curncila
- and redefining South African journalism.

+ Understanding journalists not as professionals but as members
of an interpretive commumnity.

= Redressing race and encouraging critically minded, selfreflexive
meaning makers.

Many of the papers were chosen for an accredited journal,
Ecquid Novi.

OuTCOMES AND THE FUTURE:

The outcomes of the two colloguia were broadly to:

s Foster timely dislogue among teachers, and between them and
industry, at a significant moment in South African history;

« Renew and deepen the community of journalism educators at
tertiary level,

Rhodes has asked Ford to support a third colloquium, which

could cover:

s How university students acquire the abilities that are required of
them to become journalists.

o ldentitying areas of postgraduate excellence of each institution,
joint courses, supervision and external examining.

e Blurred boundanes between information and entertamment, and
tabloid media. This covers preduction, content, forms of ad-
tress, audiences, and implications for identity and citizenship.

Talkshops? No. The colloguia show that South African journalism
educators take their jobs serioushy,
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Addressing an agenda for the next decade



As | recall, the clarion call of media
activists was that the role of their media

Lynette Steenveld

senior Lecturer, Department of
Journalism and Media Studies,

Rhodes University
L.steenveld@ru.ac.za

As journalism . educatars, we should
reflect upon the extent to which the

curriculum is a product of [such] larger social and
pafitical conditions.” [Skinner, Gasher, Compton
2001: 357)

INTRODUCTION

Perhaps my title needs some explanation! In think-
ing about this presentation, my thoughts turned
to the increased commodification of education in
the 19905, The consumer metaphor is most com-
monly applied: we are service providers; we have
o give our clients what they want; provide value
for maney ete. My thoughts turned to shopping for
houses, where the watchwords are: location, loca
tion, location,

That, | felt, was equally important in our quest
for journalism education - past, present and future.
Location, We need to locate our practice. So for
us, context is all, Context. Context. Context.

My focus in this paper is on two contexts: first,
the 19805 and this department - which is my geo-
graphical and historical confext; and second, the
two most recent colloquia on media education,
which form part of the context for this colloquia. |
end by offering some pointers for considering our
future context for our deliberations about journal-
ism education.

Conrexr 1: Pre-History

| joined the Department of Journalism and Media
Studies in 1985. The mid80s are significant in
South Africa's history. It was a time of renewed
political activity against the apartheid state. The
major ‘liberation organisations' (ANC, PAC) had
been banned in the 1960s. The 1970s were domi-
nated by a new kind of politics, articulated by the
Black Consciousness Movement, which focused
on the importance of culture and idenbity in pro-
maoting social change. The 1980 was the decade
of renewed mass mobilization and mass struggle.
The United Democratic Front (UDF) and MNational
Forum (NF} were formed (in 1983); ‘chics' was
a key word of the times, used to describe a new
form of political organisation; COSATU was formed
- and with them, there was renewed media activ-
ity. Most significant was the development of what
was known as the ‘stternatve press’ (New Nation,
Grass Roots, Saamstaan, the M&G etc.) (Louw &
Tomaselli 1991),

#s | recall, the clanon call of media achvists
was. that the role of their media was to mobilise,
arganise, and educate: In the field of visual me-
dia, new production organisations such as CVRA
{Community Video Resource Association) [later to
become CVET {Community Video Education Trustl,
Dynamic Images, Free Fiimmakers, Centre for Di-
rect Cinema were formed, some of whose mem-
bers organised politically under the banner of the
Filer and Alied Workers Association (FAWO) (Steen-
veld 1990). In the field of education, educators and
students were also active. The 1976 Soweto St
dents Uprising had placed educational struggles
on the map. Just as ‘alternative media’ was the
response of media activists, so education activists
designed alternative education programmes as a
response to the state education system which was
seen as one of the ‘ideclogical state apparatuses’
Kallaway 1984, Muller}, Within the bastions of the

was to mobilise, organise, and educate.

Media education in
South Africa?

Context, context, context

liberal establishment - the English language univer-

sities such as UCT, Wits, Natal University, Rhodes,
there was also ferment. The 19705 had been a
time of renewed Marxist theorising in Europe, with
the publication in English of both Althusser's wark
and Gramsci's Prison Notebooks (1978). In South
Africa, this work was taken op by social and politi-
cal theorists, and used in the analysis of the South
African situation.,

In the Rhodes Dept. of Jowrnalism & Media
Studies these understandings were applied to
the media. A staff reading group was formed to
make sense of ‘cullural studies’ — a new approach
to media theory articulated by Stuart Hall (of the
Birmingham University's = Contemporary Cultural
Studies Unit) —with its initial emphasis on Althusser
and Gramsci and the ideclogical and cultural role of
the media. These approaches were applied to the
study of the media in South Africa, and their rale in
the constitution and consolidation of the apartheid
state.

Palitically engaged members of staff, most of
whiom taught from within a Marxist or neo- Marxist
framework posed two questions:

1. what was/is the role of the media in helping to
sustain the apartheid state, and

2. how can we use media for our own political
purposes, namely to challenge apartheid,

The first question necessitated looking at the
history of the South African media (press, broad-
casting and film) in relation to the state. In particu-
lar the question begged further questions about
the ownership of the media, whose interests they
served, and how they served those interests in the
kinds of texts they produced. Along with this ex
amination of the media, was a rejeciion of both the
existing institutions and the kinds of texts that they
produced. The second question led to a quest for
alternatives. One approach was to lock to socie-
ties simitar to South Africa, The first port of call
was to ook to the 'third world' — the warld that
hiad been colonised as we had, and had engaged,
and was engaging, in anticolonial and anti-imperial
struggles such as we were, Armand Mattelart &
Seth Siegefaub's Communication and Class Sirug-
gleVol. 1 and 2 became key resources. Volume 1
(Capitalism, Imperialism) offered an analysis of the
role of the media in capitalist countries. Valurme 2,
subtitled Liberation, Socialism, looked at the ways
people m different countries, at different historical
moments and contexts, had used media in their
struggles.

What did this mean for media educator/
activists? First, we had identified a theory of
media, which |looked &t the relationship between
media texts, the institutions that produced them,

and the aparthesd state. And second, having made
this connection, and because we rejected the
apartheid state, on the basis of both its racism and
its capitalist foundations, we necessarily rejected
the media texts and the institutions that produced
them. Poliically and pedagogically this left us with
no option but to look for, and teach, alternative
ways of producing texts which could be used by
different kinds of institutions. Thus what we taught
as ‘media practice’ were not the conventions and
norms of the industry which we had rejected, but
‘other ways' of doing things (see Tomaseli 1991:
169, In other words, form' was not reified, but
was linked to considerations aboul the contexl
of production, the audience for whom, and the
purposes for which, the media were being made.
Key debates for those who taught television/video
theory and production were about ‘realism’ — how
the impression of reality’ was created in particular
kinds of texts. This posed questions in particular for
news and documentary production, which was pop-
ularly tand within beral pluralist theory) believed to
‘mirror’ reality, are often read, not as representa

but to look for,and teach,
alternative ways of
producing texts...

Politically and pedagogically
this left us with no option

tions or interpretations, but as ‘the real’. In support
of this, semiotics was taught as a means of analys-
ing texts. Quiestions about the text and form also
raised issues of purpose and technology. Raymand
Wilham's (1974) book, Telewision. Technology and
Cultural Form was a key reading. Nothing was “giv-
en'; everything was queshbioned. Experimentation
was not only possible, but deemed necessary.

Given the times we lived in, and our anti-capital-
ist-and anti-apartheid political position, it was easy
to make connections between media texts (forms),
media institutions, and the politics of the state that
they were part of, This was our ‘common sense’
position. This was the ‘only’ position from which
we could teach, and drawing these connections,
it ‘made sense’ to our students. We had, for the
most part, an ‘integrated curriculum’: the thecrel-
cal courses we taught were used to make sense
of the media's role in the apartheid state and to
give msights into producing different kinds of me-
dia that could be used by people in their opposition
to the state. Of cowse this (theoretical) approach
was applied unevenly. it informed the teaching of
the visual media — super & film and video produc-
fion = but not all the print production courses, The
aims of video, super-8 film and the third year media
theory course, for example, were, to quote Keyan
Tomaselli and Graham Hayman:

“To decolonise our curnicula, to deconstruct
what we take for granted, to question previous
unquestioned practices, to rethink conventicnal
wisdom and, most important, to understand how
educational and productive structures have con-
fermed behaviour, expectations and goals in terms
of the exclusive needs of capital,” (From Qrality to
Visuality in Perspectives on the Teaching of Film
and Television Production. n.d. p83).

Comparing their approach to teaching video
production with that of Pretoria Technikon, they
noted the key elements of the Pretaral Technikon
approach that was different from theirs:

1. the function of tertiary education in capitalist
socieky;

2. a percefved overconcern with technical exper-
tise in

3. =olation from the relationships which pertain
between technique, technology, content and
structure; and

4. how these are permeated by ideology (First

Mational Student Film and Video Festival: Two

Views — View Two: Confliching Paradigms and

ldeclogies. Crifical Arts 2.2 p81).

This is an extract.
For full text and referances, see

hittp./journ.ru.ac, za/colloguivmypapers. htmi
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We need to find a way to encourage
our young people to read and, in that

ir writing ability.

way, help to develop the

tertiary education
“journalists?

This paper discusses the relevance of
tertiary education to journalists., The
challenges discussed include the need
to develop a reading and writing culture
in this country, students’ lack of time
management, and the need for
technikons to have larger budgets for
technology. The paper ends by asking
first, how do educators develop a
political consciousness in students; and
second, is it possible that too many
journalism students are being
produced every year, to the detriment
of the media industry?

here 15 a famous saying by Gary Player: "The mare |

practise, the luckier | get.” Player was of course talk-
ing about golf, but he could just as well have been talking
about journalism.

Journalism, and journalism education in particalar, is, |
believe, all about practice, practice and more practice. You
maore you practise the better you will inevitably become.

| am speaking as someone who is very new to academia,
but who has something ke 25 years of practical experiénce
in the media. And in those 25 years, | spent a lob of my
time nurturing and training young journalists coming into the
profession

| have also, in the time when | was editor of the Cape
Times and even when | worked at papers such as South
newspaper in the mid-1980s, had a close relationship with
Peninsula Technkon and used several Pentech students as
fnterns and eventually employed them to the fullime staffs
of both South and the Cape Times.

| also spent a year and a half at Rhodes University many,
many years ago, working towards a degree in journalism.
Leaving Rhodes without completing my degree on the one
hand aflowed me to enter the real world of journalism sooner
and enabled me to make 2 reasonably successiul career
in the industry. On the other hand, it was ane of the worst
decisions ['ve made, because ultimately the lack of a piece
of paper comes back to haunt you every day,

THAT PIECE OF PAPER

| mention this because one of the guestions that you are try
ing to answer here is: “Whal do vou believe is the valueg, for
journalists, of a tertiary qualification in journalism?”

| befieve that in the world taday it is important to get a
pizceof paper, not necessarily as a sign that you are a quali
fiad journalist, if there is such a thing, but also as something
that could be used as a spnngboard to further your educa-
tion along the ling,

The debate should be about whether this qualification
showld necessarily be in joumalsm.

Many of the most prominent journahsts in South Africa
taday have not had the benefit of a tertiary education. But
these are the exceptions to the rule, and journalists need
bo have some form of tertiary qualification, It makes sense,
for instance, for a science writer (something we have very
littie of in this country), to have a degree in science or even
for a busimess writer to have a degree in business. In my
dealings with students over the past nine or fen months, |

have seen the need for students, especially, to be taught
the art of writing.

Yes, they need the theoretical stuff too. They need to
understand a bit about theones of communication, political
science and social sciences; they need to understand media
lzw and contemporary history. They need to understand me-
dia ethics. But mainky, they need to understand how to write,
And the best way to teach students to write is to do it the
practical way, They need fo write for student or community
newspapers and/or for websites,

If their interest is radio or television, then they need to
gel practical experience in these areas, either by working al
student or community radic stations, or by being involved in
producing television documentaries. But writing remains the
ey to everything in journalism. i you cannot write, you are
likely to fal as a journalist,

There are some exceptions. For instance, | befieve that
one of the best journalists in South Africa is Benny Gool, who
has hardly ever written a word in his fife. However, it is not
Benny's ability with the camera, but his abilty to spot a good
news story that sets him apart from ordinary photographers
and makes him a bloody good journalist. But again, this is
the exception to the rule.

LACK OF WRITING SKILLS

One of my frustrations over the years with journalism stu-
dents who came to do ther inservice at papers where |
worked was their inability to write. And before you jump to
conclusions and think that | am only tatking about black stu-
dents here and wan! to blame apartheid and gutter educa-
tign, hall. | have seen this phenomenon also with white st
dents who come from Rhodes University and other former
white unersities. This inability to write could be linked to
& lack of 2 reading culture among young peaple, mcluding
young people who are studying journalism.

This, in my opnman, s one of the biggest challenges
tor journalism educators going into the next decade of our
democracy. We need to find 2 way to encourage our young
peaple ta read and, in that way, help to develop their writing
abilihy.

At campuses such as Pentech, where 99 per cent of our
students come from disadvantaged backgrounds, secand-
ary education or the lack thereof does play a role. There
15 also the problem of teaching predominantly seconddan-
guage English speakers exclusively in English, but that is
almost a necessary evil in South Africa today. If English Is
effectively becoming the lingua franca in South Africa today,
then we need to educate our young journafists to communi-
cate in this language. This is, of course, impartant for the
transtormation of an industry that was essentially 2 white
industry not too long ago.

TIME MANAGEMENT AND TECHNOLOGY

One of the other things that have struck me about journalism
sludents is their lack of time management abilities. Students
always complain about nol having enough time to do their
assignments and always want to have extensions. This lack
of time management ability indicates to me a need for prop-

er fime management training as part of journalism courses.

There are other challenges faced, particularky by the still
disadvantaged technikons or universities or technology, as
they-are all soon going to be called. One of these, ironically,
refates to the lack of access to technology. For mstance, at
Pentech, most of our students come from disadvantaged
backgrounds and many of them have never been exposed
to basic tools such as a personal computer. So we end up
having to teach an introductory course to computers at the
beginning of our first year.

The other problem related to technology is that it il
dhways be difficull for disadvantaged technikons to keep up
with technology. Keeping up with the changes in technology
will only be possible if there are significant investments in
the technikons.

ATTITUDES AND STUDENT NUMBERS
Let me make two more points in conclusion.

The first point relates to the mindset of the new breed
of journalists that we are training. How does one develop
a poltical consciousness among student journalists, a
conscipusness which, | believe, is necessary if they are to
become critical, independent-minded thinkers? Journalism
is about having the skills necessary to practise your pro-
fession. But journalism is also about attitude and mindset,
Having the right mindset means that you-will always be able
to ask the right questions. Is this something that can be
taught or developed in joumnalism students? This is, | believe,
probably the most fundamental question facing journalism
educators in the next decade.

My final point is a geestion to which | don't expect an
honest answer at this colloquium. The guestion is: Are we
training too many journalism students collectively at all gur
institutions? | have not done the research, but | suspect that
between all our institutions we are probably putling a few
hundred new journalists into industry every year. | am not
even including the so-called journalists who are produced
every year by private colleges. Can industry absarb all these
young people, or are we crealing a situation where, more
and more, out of desperation to gain experience and to
eam some money, young journalists are forced Lo work for
almost nothing?

This, of course, has a ripple effect on the entire media
industry. The more we send young journalists inbo industry
without much hope of work, the mare it means that the me-
dia pwners can have cheap labour. This in turn could mean
getting rid of people with experience who are obviously
much more expensive than a desperate rookie.

Of course, there is a demand for journalism education.
Once again this year, we have something like 400 applica-
tions for onty 40 firslyear places. Bul whose interests are
we serving by accepting so many students? Are we serving
the interests of industry or are we merely serving the nar.
row interests of our technikons, universities or universities
of technology? This is something for us all to think aboul.

For full text and references, see
http:/Jowrn.ru.ac.za /colloguium/papers. hitrm
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The generally low level of basic skills
(especially in writing and reading) remains
a challenge right through our teaching.

The 'demands of industry’

The challenges begin at the point of recruitment, where many
students expect that the job of a journalism and media studies
department is to prepare them for industry. Aside from the complexi-
ties and pressures involved in teaching journalism, the notion of “the
demands of industry” is a problematic one. Educational institutions
should not be held solely responsible for the education of journalists.

n our department, we deal with these chal

lenges at different points; for example, in the
recruitment and selection of students, as well asin
the process of working with the students who are
within our walls,

RECRUITING AND SELECTING STUDENTS

Many of those people who apply [and are accepted)

to study in our department do not meet the require-

ments that we, as educators, look for in students
that we would like to prioritise in our teaching,

e Thelarge majority of applicants are white, ur
ban and middle class, and few are from the
Eastern Cape.

o Most students armive on our doorstep, un-
derstandably, because terbary education is
viewed as & ticket to a job. By the time they
reach us they already have a strang investment
in the notion thal we are there only to make
them “industry ready”.

o Many students enrol in our courses not be-
cause of any desire to become journalists, but
rather because we areé seen as a gateway to
other kinds of media production: marketing,
advertising, public relations.

o Many students have poorly developed writing
and reading skills. From year to year, we try to
address these difficulties, such as through our
marketing strategies and through the develop-
ment of bursary programmes, but the problem
remains extreme,

ENGAGING WITH OUR STUDENTS

Partly because of the above, but also because of

other factors, the process of working with students

is 8 complex one;

= The generally low level of basic skills (especial
by in writing and reading) remains a challenge
right through our teaching, from the first year
to postgraduate courses. We end up having to
balance the need to address this problem with
other equally important aspects: of students’
education, and find ourselves running out of
time and capacity.

e The unevenness in skill makes it very difficult
to set coherent standards in our teaching, be-
cause different students have such different
neads.

=« The lack of interest in journalism as a career
among many of the students who enter cur
doors includes a very passive attitude to the
cansumption of journalism. Because students
do not readwiewhisten to journalism as a daily

habit, their understanding of both news can-
tent and journalistic formal is very underdevel-
oped. When demands are made on students to
monitor the media as part of their coursework,
this is often seen as one more arduous task
rather than something they do anyway, as part
of their daly lives,

= Many students enter our department with a
very strong resistance to values such as re
sponsibifity to community, to development,
ta the empowerment of others, etc, This be-
comes an exlension of the belief that they have
paid to be here and, as educators, our only
responsibllity is to provide them with a ticket
for a job.

e EBecause students” expectations and motiva-
tions for being with us do not always match
our own aims as educators, the decisions we
make about our teaching are constantly inter-
rogated from within our walls, It is often dif-
ficult to know when we should compromise our
principles to meet the requirements of such
students, and when we should hold firmly ta
our befiefs.

e« At the same time, my experience had been
that, when we do challenge students, by offer-
ing them new ways of thinking about what they
are doing in our department, they respond very
positvely,

o [Despite {and in some ways because of) the
lack of diversity mentioned above, the differ-
ences between students still run deep, and
tend to polarise the classroom. Many of my
cofleagues comment, for example, that white
students are very quick lo speak up and define
the terms of a discussion, while black students
tend 1o retreat and communicate individually
with their teachers. This complicates the task
of engaging with students as a group, and en-
couraging them to develop their identities as
students of journalism.

It seems to me that the way we address these
challenges in the next ten years is necessarily de-

fined by our approach to two stakeholders within
South African journalism education: tertiary educa
tion, and journalism itself as a profession,

THE “REQUIREMENTS OF INDUSTRY"

Often, within debates about journalism education in
our department, references are made to the need
to respond to the “requirements of industry”. This
i5 seldom accompanied by a detailed exploration
of what such requirements might be, or even more
importantly, who is making such demands. Refer-
ence to “industry” tends to operate, rather, as a
card that is played internally amongst educators
to legitimise decisions that they make about their
curricufa, Furthermaore, this reference often has the
status of a kind of "bogeyman” — implying that, if
we don't wake up and face the realities of survival
in the marketplace, our teaching will become irrel-
evant.

Atthough the importance of such relevance
cannot be denied, it remains problematic to invoke
this principle by describing journalism as if it is
a cohesive ‘industry’, and to speak of its require-
ments as if they are selbevident. The practices of
journalism are. diverse, and constantly changing.
These differences have important social implica-
tions — and this is particularly important to remem:
ber in South Africa today, where many practitioners
within journalisen itself are grappling with the nesd
for transformation. Because of this, in developing
our graduates, we cannot simply reproduce a set
of skills and knowledge about journalism that we
assume is "demanded” by a supposedly cohesme
marketplace.

THE ROLE OF TERTIARY EDUCATION

N South AFRICA

There can be no doubt that we need to continue to
take senously the responsibility of tertiary institu
tions to contribute 16 the transformation of South
African society. This has to inform the way we
teach journalism. OF course our teaching has to
produce graduates with a thorough grounding in
the corventions and skills of journalism, but they

should also be taught to interrogate, evalyate,
and re-invent such journalism, and to contribute to
public debate about the way in which journalism
impacts on the way we, as South Africans, wish
by fve our lives. To claim the right to teach in this
way is not easy. As tertiary institutions we survive
financially under difficult economic conditions, and
there is pressure from many sides to make com:
promises; As | will show below, these pressures
have powerful implications for the way in which we,
at Rhodes University, negotiate the role we play as
journalism educators.

THE ROLE WE PLAY AS A TERTIARY INSTITUTION
It seems to me that it is a fallacy to assume that
educational institutions are solely responsible for
the education of journalists, who are then offered
to media organisations so that they can get on with
the “practice” of journalism. Any journalism gradu-
ate, no matter how well trained, is necessarily only
at the beginning of a process of development that
has to be taken further within the work place. One
cannot expect graduates to be fully skilled when
they begin to work. Their development as journal-
ists needs to be seen as ongoing, launched in in
stitutions such as cur departmient, but continued
within media organisations. The “good journalist”
only emerges over time, after much work experf-
ence and maturation.

The question, then, 15: what stage of the devel
opment of such a journalist should an educational
institution take responsibility for? One could argue,
given what has been pointed out so far, that it is
more impartant for a department such as ours to
develop graduates’ ability to reflect, to teach them
about the history of media, to raise their aware-
ness of social context, etc. The harder” shills that
they need as journalists need only be a small part
of what they do and can then be fully develaped
within media organisations.

My own answer is that this would be a mistake.
Exposure to prachcal and theoretical knowledge
needs to go hand in hand, i order to mform each
other. The same is true for the continuation of jour-
nalists’ development within the work place: here,
too, there is a need to combine exposure to practi
cal experience with reflection, theory and debate.
One of the central challenges of teaching therefore
remains: where does our work as educators begin
and end?

For full text and references, ses
hittp://journ.ru.ac.za/colloquivmy/papers. htm|



he crisis In journalism needs to be addressed at grassroots

level, in the classroom where young journalists are moulded,
but journalism education should not stop with undergraduate study.
Ongoing training is vital to ensure that those working in the field grow
and develop. The guestion becomes: what should we be teaching
them?

THEORY AND PRACTICE

The fact that journalism education in South Africa needs to change
{and is, in many cases, alveady changing) is clear in the confext of
the overall changing higher education framework. in which we find
ourselves. The traditional divide between the “theory pushers™ and
the "vocational trainers”, often exemplified in the difference between
university and techniken courses, has become increasingly blurred.

Within the context of education policies that signal a shift *from
the academic to the apphed knowledge domain” (Jordaan 2004),
journalism educators at tertiary nstitutions need to crtically evaluate
both the “what” and the “how” of their teaching,

The infamous Sanef skills audit report reveals that journalists in
the field are falling short in eleven critical areas, namely:

Poor reporting skilis

Lack of concern with accuracy

Poor writing. skills

Lack of life skills

Low level of commitment

Weak interviewing skills

Weak legal knowledge

Lack of sensitiity

Weak knowledge of ethics

Poor general, historical and contextual knowledge

Lenw bevel of trainer knowledge.

These are the same issues facing journalism educators at tert
ary institutions. it is clear from these results that a balance between
the vocationalpractical aspects of journalism and the rich academic-
thegretical component is vital. Reducing the debale to a which-ong-is-
better theory-versus-prachce contest, as Jordaan says, is fulile and
will prove fruitless. The issue s far broader.

It is not enough to merely teach students how to write; one also
needs to teach them how to reflect critically, analyse, interpret and
move beyond basic reportage to the heart of journalism as watch
dog. It is thus vital that journalism and media courses broaden their
focus and force therr students to take subjects which, while not ex-
plicitly journalismerelated, are critical in forging the kinds of journalists
we need in industry today.

The UPE proGramMME

At the University of Port Ehizabeth, the BA Media, Communication
and Culture, while not strictly a journalism course, allows students
to specialise in print media and thus produces graduates who will
become journalists.

The programme has taken a radical approach to curriculum de-
sign, aiming to equip students with more than just skills in one dis-
cipling, but rather to produce graduates who are critically reflective,
multiskilled, technically proficient and possessing of a broad theoreti-
cal and contextual framework.

The programme is shll developing, bul it s also an interesting
example of how higher education is striving to balance the two poles
of skills versus theory. In brief, the programme consists of a core
language component (English, Afrikaans, Xhosa, French ar German)
and a core media component with elective modules from vanous dis-
ciplines including sociology, anthropology, pofitics, philosophy and
music technology.

The language component has two purposes: first, we rec
ognise thal language skills are important to the fasks of media
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Journalism education
In South Africa

This paper addresses the question of what journalism students should be taught. It is
argued that a balance is required between the vocational-practical aspects of journalism and
the academic-theoretical component. The example of UPE’s BA Media, Communication and
Culture programme, with its radical approach to curriculum design, is discussed. The paper
concludes that innovative programmes and interventions at all levels of the journalism
training chain are needed to move towards media transformation.

professionals; and secondly because language study equips students
with skills beyond pure linguistic ability, skills sich as critical thinking,
problemesoiving and cultural awareness. The core media component
does not only focus on journalism {print and broadeast), but alse on
cultural studies, film studies. media theory, public relations, adver-
tising, scniptwriting and video production. In this way, the students
engage with critical issues and are taught analytical skills.

This is not to say there are not challenges involved in teaching
these students, even within a programme designed to teach them
both critical reflection and practical skills.

Do our students really understand what journalism is and what it
requires of them? In many cases, the answer 15 ‘no”. Is this because
of poor quality teaching at lertiary institutions, or does the problem
go deeper than that?

I my experience, lhe students altracted o journalisme are often
not the ideal candidates. They are drawn to journalism by many differ
ent things, chief among them the “glamour” of journalism, the percep-
tion that “anyone can write” and the idea that being a journalist brimgs
with it special rights and privileges. They lack basic grammar and
writing skills, have poor conceptual ability and n!ten do not read,

Reading programmes need to start from an early age and the
onus is on teachers, industry professionals and bodies, and gow
ernment (o ensure that our nation has a strong reading foundation,
resulting in a pool of readers fram which jeurnalism students can be
drawr,

| believe that media awareness/” literacy at primary and second-
ary school level is equally important, so that students who choose
journzlism and media studies truly understand what the media is all
about and can make nformed decisions about their careers.

Many of the students in UPE's BA Media, Communication and
Culture programme, for example, are also often steered towards
media courses by counsellors who do not understand what media is
all aboul. The perception is that media courses are easier than Com:
merce, Law or Science subjects, making them an attractive option to
students lacking direction.

The result is a student body partially comprised of those without
the vocation for journalism. Pass rates for journalism subjects bear
this out.

THE LANGUAGE BARRIER

There are other challenges, too. The move towards the transforma-
tion of the media, which must take place to ensure that South African
journalism trely represents South Afnica, faces a number of stumbling
blocks.

One needs to teach students
how to reflect critically,
analyse, interpret and move
beyond basic reportage...

Even when eguity candidates do make il to lertiary inshtutions
they are often hampered by the language barrier. Students who might
te excellent writers in their home langueage often struggle to come to
grips with the English language requirement in journalism courses.

[ntensive language training during tertiary study can assist in im-
proving English [anguage skills, but ideally this training should start
earher with foundational language courses of high quality reaching
all learners from their first school day. Beyond that, more should be
dane to encourage joumnalistic endeavours in local languages, but of
course that is a larger issue, beyond the scope of this paper.

Journalism trainers need to be sensitive to the barrier that lan-
guage creates, while ensuring that graduates possess the skills and
competencies needed to be good journalists.

S0 In essence the challenges are twofold. Journalismy training
needs to balance critical skills with practical skills, while making jour-
nalism training accessible so that true transformation of the industry
can take place.

There are no quick fixes.

FACING THE CHALLENGES

Most journalism educators are aware of the responsibility they bear
and the challenges they face, and most understand that change
will take time. |t means re-examining what we are doing in our pro-
grammes, consulting with industry, finding 2 balance between theory
and practice, broadening what we expose our students to and finding
innovative ways to overcome the languages barriers we face.

What should we be teaching them? We know the answer to that:
sound research, reporting and writing skills balanced with cultural
knowledge and sensitivity, gender awareness, ethics, legal knowl
edge and critical thinking. This, together, with a strong historical,
geographical and social contextual foundation, will result in journal-
ists who can truly meet the challenges of reporting on the complexk
ties of South African and African scciety.

We should alse work more closely with those who mould our
students before we get them: teachers at secondary school level,
and school and student counseliors,

Innovative programmes to assist in media fteracy and aware-
ness, mput in career guidance and visibly assisting school newspa-
pers are potential ways in which both tertiary education professionals
and industry professionals can develop candidates who are ready for
journalism and media programmes.

Beyond that, more should be done within media and journalism
programmes to assist students with potential who struggle due to
various factors including language issues. For example, at UPE/
MMMU, supplemental instruction will for the first time be offered to
first year journalism students in an attempt to raise pass rates. This
voluntary tutoring aims to help students understand the core com-
cepts and issues of 2 particular coorse and assist students in better
understanding what is expected of them in assessments. The impact
of this intervention will become clear only in years to come, but ak-
ready its voluntary nature might make it ineffactive.

Only in intervening at all levels of the journalism traiming chain can
we hope to address the challenges facing journalism in South Africa.

The challenges are real and should not be taken lightly, bul they
are also an opportunity to radically change the way journalism train-
ing in South Africa is approached as well as how it is practised, so
that true transformation and a return to the ethical foundation of jour-
nalism can take place,

For full text and references, see
http:/ourn.ru. ac. zascolloquiumypapers. html



Revisiting the basics
In journalism:

In this paper the author asserts
that journalism is moving away
from one of its basic
commitment; giving facts to
media consumers in a fair way
so as to enable them to make
informed judgments. | am going
to critically examine a number
of journalistic authors’ works to
show that there is developing a
tendency, especially when
dealing with Africa, of allowing
personal prejudices and
preferences to detrimentally
affect our work.

n his baok, The Shackled Continent — Africa's

Past, Present and Future, Robert Guest notes
that on rereading his book “it occors to me that
I've missed out-a lot of the good things about Afri-
ca. The kindness of its peaple, the passion for life;
the extraordinary hospitality of the poorest of the
poor: the joy of Congolese rumba music...the list
goes on”. Elsewhere, Guest notes that even though
he has been to a number of African countries and
worked as a journalist in this continent, he would
always be an outsider,

Mot writing about those is missing out on what
makes us what and who we are; Africans. |t is un-
derstandable on Guest's part when he expresses
the view that “there are lew places besides Africa
where intelectuals are so consumed by the past’
whose tendency is "to believe that Africa’s prob-
lemns are someone else’s fault. | hear this argument
often, at least from the educated middle class; civil
servants, politicians, academics, journalists and so
forth, African newspapers are full of it..." I say it is
understandable on Guest's part because Guest is
a non-African, and particularly a Western journalist,
What has being a Western journalist got to do with
it, you ask?

For an answer | suggest that we turn to a white
South African journalist, Alister Sparks’ book, Be-
yand The Miracle — Inside The New South Africa:
“Too often for comfart | find when | travel abroad
that people address me with words fike: "ou poor
fellow, after all you have done it must be terrible
to see what is happening to your country.’ Or as
our Mobel laurgate for lterature, Nadine Gordimer,
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facts and
fairness

notes: "Again and again, when | am interviewed
by European or US journalists or find myself in en-
counters with other people from their countries, the
burning question is: What is happening to whites?®
There are lwo obwvious assemphions, Gordimer
says, to be made of this approach to South Africa
by Europeans and Morth Americans. “The majority
of themn being white, they identify onty with whites
whether consciously or unconsciously. Because |
am white they assume | do the same. It's the Old
Boys/0ld Girls Club producing its dog-eared mem-
bership card. The projection is of the prionties of
their lives, along with the old colonial conditioning
thal these belong with whiteness and are incon-
trovertibly, forever, threatened by the Otherness
— blacks." I'have chosen to quote a white journal:
ist because had | chosen a black one, it would
have been said that his/her observations were
predictable, or they wauld have confirmed Guest's
assertions.

Instead of confronting issues soberly and em-
pathetically, when Africans raise these issues they
suffer the accusation of playing the race card, in
the South African prasident Thabo Mbeki's case, of
reeracialising politics, or being overly preoccupied
with the past, Yet the past is very much with us.

| admire the former South African journalist,
Max du Preez. Having gone through his book,
Pale Native — Memories of A Renegade Reporter,
| telt deep respect for this Afrikaner journalist who
bravely moved against the tide by confronting
white racism in South Africa, | admired him more
when he taught me things | did not know about my
Airican history, especially where he deals with Afri-
can Philosophy, repeat African Philosaphy — these
being his own words, This he wrote about in the
year 2004, at a time when there are academics
{professors) who question or dismiss the exist
ence of African Philosophy! Some do so motivated
by racism and others out of genume ignorance; |
have the same respect for Allister Sparks. | can-
not, without feeling puilty, accuse these two white
journalists of not caring for blacks' feefings. But |
think that much as they have tried, they cauld not,
in their two books cited above, get to the bottom
of the Africans’ hearts, especially Mbeki's in as far
as his attitude to Zimbabwe's president Robert Mu-
gabe is concerned.

Both du Preez and Sparks in their books ex-
press how they were once fascinated by Mbeki
who both referred to him as a “star® and a man
sure to occupy @ major position In South African
politics. Later, both were {o be disappointed by

Mbeki. “There's just ane big unanswered oues
tion: What on earth happened to the charming,
smiling, warm, straightforward Thabo Mbeki we
got to know in Dakar? The man who is today the
president of Scuth Africa does not possess one
of these attributes,” writes du Preez in his Pale
Mative, Inwandering about Mugabe in his Beyond the
Miracle, Sparks writes: “What has driven this intel-
ligent and articulate man to such levels of brutal
powerhunger remains unclear” Sparks further
notes that some abservers think that Mugabe's “re-
markable palicy of compromise and racial recon-
ciliation” was "simply a facade Mugabe put on until
he felt strong enough to embark on the Africanist
revotution of his dreams”.

| guess the American journalist, Andrew
Meldrum, who was kicked oul of Zimbabwe by
the government, is one of those ohservers. In
his book Where We Have Hope — A Memair OF
Zimbabwe, Meldrum observes that "Robert Mu-
gabe paid lip service to national reconciliation in the
early 1980s but when his power was challenged
m 200{ he had no compunction in unleashing vio-
lence in order to maintain his grip.” it is the same
Meldrum whe wrote earlier in his book that he “was
impressed by the new leader, Robert Mugabe, who
had transformed himself from a harddine Marxist
guerrilla leader into a statesman who called for
racial reconciliation”. It was this Mugabe, Meldrum
tells us, who was shartiisted for the Nobel Peace
Prize which "shows how, at that moment, he was
the world's darling, the hero who brought peace
and reconcihation to the nation that a year ago
was one of the world's festering sores”. | do not
befieve that Mugabe pretended for full ten years,
Never mind that Meldrum later demonises Mugabe
as well, but to his credit, be had the decency to tell
us in his book that while Mugabe, then the world's
darfing, was trying his reconciliation exercise,
“timast all the whites were still living in Rhodesia
and carried an angry chip on their shoulders”. "Many
continued,” wrote Meldrum, “to treat blacks rudely
and arrogantly and | cringed at ugly scenes where
whites shouted at black waiters in restaurants, at
black clerks in bank gueues and in government of:
fices.” This is one vital element of the Zimbabwean
story that is missing in many journalists’ accounts,
It is vital because it serves to explain why Mugabe
turned out bitter later, He felt betrayed that after
trying to reach out to whites, many messed up with

him! He felt humiliated and stupid! To be told that
Mugabe was not genuing aboul reconciliation is
very misteading!

In their book, Carfos Cardoso — Teling The
Truth In Mozambigue, Paul Fauvet and Marcello
Mosse write: "Cardoso’s last signed article as a
Tempo reporter in the issue of 11 February 1979,
also dealt with Zimbabwe. He spoke with four
white prisoners who Zanla had captured inside
Rhodesia, marched over the border, and released
into the hands of Amnesty International at a press
conference in a Maputo haotel. The four - Johan-
ness Marting, Thomas Wigglesworth, John Ken
nerley and James Black - said they had been well
treated throughout. Wigglesworth, who was a
retired major in the British army, told Cardose, 1
was isolated for about a month, but | was always
treated courteoushy. The guerillas have a tough
lite, but what litle they had, they shared with me."
Asked to comment on fanlz’s behaviours, he re-
plied, "As a professional soldier, | was surprised at
their efficiency on the ground, their discipline, and
particularly their bigh morale.” Johannes Martins
had a hearl condition, so the Zanla peards always
let him rest. "President Mugabe came to see me
bwice in the bush,” he said, "He asked me if | was
well, and if the guerillas were treating me decently.
S0 1'd like to express publichy my thanks for the fact
that they never treated me badly.” So, Mugabe's
kindness was not a fagade.

| think that one of the causes of Mugabe's fed
up atfitude was due to Sparks' observers’ cyn-
cism towards Mugabe, the fact that no matter how
hard the African tried to show his humane side, the
warld did not appreciate. For instance in the above
guoted book, Sparks writes that for “the first dec-
ade and a half of his presidency Mugabe made no
effort to establish an egalitarian pecple’s state: He
may have mouthed the rhetoric in his early years,
but once in power he neglected the rural power
notonously...” Oh, no, Sparks, Mugabe wasn't that
bad!

This is an extract
For full text and references, see
hitp:/ourn,ru.ac.za/colloquium/papers.html

To be told that Mugabe was not
genuine about reconciliation
is very misleading.



he good news about journalism training in SA
i5 that it has come under the spotlight like
never before,

In June 2001 an indaba at Sun City between
the media and the senior politicians in the coun-
try was held, It was agreed that both sides would
make an effort to put their communication houses
in order-and the need for a skills audit among SA
jaurnalists became a priarity. Thus far we have ex-
perienced the media looking at itself, but the same
cannot be said of the authonties.

One of the undertakings at these talks was the
exchange of employees for perods of time to gel
exposure to each other's worlds, but | could not
find examples of this after three years,

The South African Mational Editors” Forum
(Sanef) initiated a skills auddt, completed in 2002,
The audrt showed clearly that all was not well in the
profession.

It is against this background that | will highlight
some of the key factors concerning our profes
sional training of journalists.

ACADEMIC AND INDUSTRY TRAINING STRUCTURES
One can identify three levels of training in the fisld:
tertiary; inchouse and private colleges. Through the
skills audit it became clear that the most accept
able programmes are seen to be in the tertiary and
inhouse areas. Diplomas and degrees in Journak
ism are issued at three pniversities and six tech
nikons (from 2004 “universities of technology™),
while industry has seriously started a process of
self-framing at the bigger media houses.

This fast form of training became very popular
over the last two years after the implementation
of training skills Jevies imposed by the government
on bigger companies. Industry could claim money
back when spent on tranmg, and own training de-
partments suddenly bloomed again,

Less than fe years ago, most of the cadet
schools at companies were seen {0 be redundant
and closed down. Did | hear amyone mutter "bot
tarm line”? Together with colleges and other univer-
sities that offer journalism as a selection in mass
communication programmes, it is estimated that
the potential job markel is glutted with more than
600 interns or graduates every year. The biggest
companies emplay hardly more than five to ten in-
terns or fresh graduates annually,

CHALLENGES FACING INDUSTRY AND TRAINERS
The 5A media lost heavily in the journalism skills
field before and after the dawning of the new
South Africa, first because of the apartheid regime
(before 1994), and then because of the implemen-
tation of affemative action policies that were put in
place ta redress the wrongs of the past.

Thase wha did nol leave the country changed
profession or took early retirement packages. As
there were not enough professional, previously
disadvantaged people to fully occupy these vacan.
cies, the problem of juniorisation became critical
and it was certainly one of the reascons for doing
"stock taking”. This is what was found in the news
rOBMS:

On the basis of the stories submitted by the
reparters, the news editors evaluated the following
three skills categonies:

« Reporting skills

o Wniting skilis

e Accuracy of news stones/copy
Interventions into journalism education and

training refated to the following could then be con-

sidered:

* The news gathering process. All of the fallow-
ing aspects were found to be lacking: gathering
of information, insight into the depth/context
of news, a sensitivity to South African news

Lessans |
JPretoria

This paper looks at the South African National Editors’ Forum
(Sanef) skills audit of 2002 and the commitment made at the
2003 Stellenbosch skills indaba to address the problems
highlighted by the audit. The axample of TUT's curriculum is
briefly examined with reference to practical training and
addressing the needs of second-language speakers. Before
concluding with a look to the future, the author considers some
ways in which local media treat particular news themes.

identify elements contributing o & news story,
e Writing the final product. It was found that jun-

ior reporters need more guidance in organising
facts and writing stories. This problem was ad-
dressed in some cases by more senior staff
members guiding and coaching (mentoring)
junior reporters, while it was indicated that
some senior staff members had to rewrite sto-
ries in full m arder to bring the final product up
to the required standard.

s Accuracy le.g, spelling, typing, accurate pres-
entation of facts, and attributing mformation to
sources), The 2002 Skills Audit found that the
way in which this specific 1ssue was tackled
varied between different media and needs fur-
ther investigation.

At Stellenbosch a skills indaba among afl the role-
players concluded in 2003 that a special prov
gramme should be implemented. It was called
Back to Basics - the Stellenbosch commitment,
Hare are some of the undertakings,

A, Reporting skills, accuracy, writing and inter-
viewing skifls:

o Qualified coaches to be put m the news-

rooms;

e Industry and educators to put punitive

measures in place to combat inaccuracy;

s Industry to commit to take part in the con-

sultation process on journalism unit stand-
ards {role of SETA and SAQA); and

o Educators to intervene to improve skills

gap related to secondary education.

B. Legal knowledge, sensitivity, ethics;

e Develop indepth knowledge about legal is:

sues-among midlevel editorial staff;

& Simplify information on legal issues related

to media;

+ Companies to make their codes of ethics/

conduct publicly available; and

= Develop resources for reporters on sensk

It is estimated that the potential
job market is glutted with more
than 600 interns or graduates
every year.

tive and ethical issues,
C. Life skills, recrutment/commitment, histoncal
and contextual knowledge:
+ Educators develop cultural and historical
knowledpe of students;
« Editors wisit tertiary institutions as guest
lecturers; and
« Promote a reading and lifelong learning
culture.
D. Other undertakings were given as in special
partnerships between industry and educators.
A significant commitment was made by media
executives to training mvestments, dialogue,
issue-based training and to “accept there is
no contradiction between the pursuit of the
battom bne and the pursut of excellenca”. On
issuebased ftraining we are looking at Aids,
gender, ethics and subbing skills as an add-on
focal area.

As for the above, in Pretoria we have found
that doing teaches better than telling and focused
on co-operabive education. We have gone into part-
nership with a local newspaper publishing company
and produce a weekly community newspaper. We
also started our live radio station this year to sup-
port cur training in radio journalism even further.

We are involved with producing once-off conr
ference publications, special broadcasts at big
events and various other practical implementa-
tions. We have infroduced a community service in
the form of student assistance to people who want
to produce newsletters, for instance. All third year
students must adopt a project like this and become
actively involved in the production of a publication.
This also goes for community radio stabons. Truly
an exciting step away from “them” and “us".

LANGUAGE MEDIUM
The media is dominated by English titles in print, in

TV matenal and of course online publications. Yet
the South African population of 44 million speaks
mosty Zuly, then Xhosa and then Afrikaans.

Special bridging and supplementary courses
in Enghsh are the rule rather than the exception,
At TUT our second language speakers all have to
complete a reading program where they train to
read, on average, 250 wpm with 75% comprehen:
sion. The potential of media products in all languag-
€5 15 enormous and in our traning we should take
cogmisance of the fact. | refer you to the success
of a newspaper ke lsolezwe.

SPECIAL NEWS THEMES

Because of South Alrica's unigue evolvement to-
wards the so-called “Rainbow Mation®, my conch-
sion is that the media has in general accepted the
concept of being accountable for the wellkbeing of
thie commiunity as a whole {although many newspa-
per editors are very cautious about the concept).
| would say that South Africa's media have deliber-
ately decided to give special treatment to certam
news themeas where HIV/Rids, gender, race, ethics
and in some cases crime is concerned.

This surely is blatant agenda setting, bul sen-
sitivity towards these themes is emphasised in
all training programmes and | have heard nobody
complaining about this “special treatment”. These
approaches are not that sirange to supporters of
the concept of civic journalism and links to the de-
bate about the role of the African journalist as op-
posed to a journalist in Africa.

THE FuTURE?

In surmmizry:

1, Academics and practitioners must work harder
toward closer effective partnerships - coop
erative education,

2. Back to basics - for me, this incorporates
passion and accuracy.

3. Find and stick to the balance between account-
able journalism and the freedom of speech,.

4. Academic excellence and synergy through
peerinteraction and tramning the trainers.

5. Identify and recruit quality students,

For full text and references, see
ttps/ o, ro.ac.za/colloquivmy/pagers. ifml
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qualification has no value m terms of get

ing into the industry. It's a piece of paper.
When we look at CV's, we are interested in why the
person chase to study at a certain place, if they
did, and whether they had to battle to stay there,
but not at the marks. We know that academic marks
are no predictor of whether the person will make a
good journalist — differen! skills are involved. But
— and this is important = we look at what else they
got out of being in a tertiary institution, What else
did they do, what opportunities or access did they
take advantage of? What behaviours have they
shown that can predict their future behaviour? Or
are they 50 stupid that they submit CVs with spell-
ing mistakes?

For Independent Mewspapers: started training
junior subeditors in 1999, We trained ning in Joburg
and then five in Cape Town.

In the belief that a person who had trained as
a journalist probably wanted to be a reporter, not
a sub, we took on people with English or teaching
quahfications. Just over half of these are sl work-
ing for us.

Last year the shortage of subs became critical
and Independent decided to really pump resources
inta this. | was given the fulltime job of running 2
year's course in three regions. We had realised just
how many tertiary institutions were training people
who wanted to be journahsts, so we aimed our
adverts at them this time. We decided we would
run & bridging course, a learnership, bullding on
what they had already learmt and their possible
early passion to be journalists. We got 900 applica-
ticns from around the country, We put about 90
through a computer-based assessment taol called
Mewshound. Developed inially for the Argus Ca-
det School by psychologist Brian Dyke, it has also
been used for selection for other media houses,

As we were primarily looking for subeditors for
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The value of tertiary education to
journalists is examined with
reference to the Independent
Newspapers' training programme,
whose selection and training
processes are described. The
author concludes that tertiary
education Is valuable, but that

frainees struggle to apply theory

English papers, we built in some tests of English
skills, Basic computer literacy was taken for grant:
ed, bit the assessment had simple instructions,
There was some general knowledge and a test of
being able to spot the basic news value of a story.
The critical part of the assessment is that it tests
thinking skills: the ability to think convergently and
divergently; 1o apply logic. Over the years this has
been the best predictor of whether a person will
sicceed as a journalist - though we know it does
not work in isolation.

We were stunned at the result: the top 70%
were women, We took 43 people through a report-
wrifing exercise and an indepth interview, and
chose 22. Only four were men. The trainee subed)-
tors course started in March - 10 people i Joburg,
sk in Durban and s in Cape Town, We took them
through a one-weeak induction course and one week
of practical reporting training, and threw them into
the newsrooms as juniors. They had all had some
sort of journalism or media tertiary education or
training — three- or four-year degrees. Three or four
of them swam; the others needed their hands held
and got very basic stories to do, which is what we
had expected.

LEARNING THE ROPES

| thought they were doing quite well, We worked
fast and they responded fantastically to every chak
lenge. We gave them about 30% practical class-
room training. Things like: how a newspaper warks,
readership and circulation, typing, reporling, inter-
viewing, general knowledge tests, writing, ethics,
media law, research, accuracy, court reporting,
writing a story from a speech, crime reporting, per-
sonal finance and budgeting, HV/Aids knowledge
and sansitivity. Their trainers were all experienced,
working journalists,

to practice, while trainees feel

that they lack writing skills.

The rest of the time they were reporting in
newsrooms. They had a bit of coaching with their
live staries. This is the bridging exercise: teaching
them how to work at our newspapers.

Then the visiting foreign students armved. Sec-
ond or third years; they should have been junior to
our tranees, but there was no avoiding the truth;
they were better prepared. They could report and
they could write coherently, even in a new country,

But with time, mentoring and coaching, mest
of our 22 produced good portfolios of basic st
ries over their five months of reperting. The ease
with which they fit in, their productivity, their report:
ing skills, their story ideas and their writing skills
showed no direct relationship to the tertiary institu-
tion they attended, though there was a relationship
to how much practical experience they had had,
especially if they used their own initiative to get it.
The problems they all have in common were pre-
dicted by the Sanef Skills Audit [phase onel, so |
won't go into that.

The lack of basic geography was particularly
shocking, as was the fact that anly one out of 22
had ever drawn up a personal budget before, They
have recently moved on to basic subediting. They
are doing a political and media history course, ne
meracy, business subbing and a variety of aspects
of editing and computer skills. And in between they
are doing what | call simulated subbing: copy-edit-
ing in parallel to live productson. Their sarly prob-
lems in subbing are generally 2 lack of attention to
detail and news sense; what's important, what's the
latest news, what's context. They find it difficull to
explain the logic of a story or to see what's miss
ing or know what to cut. Some find it difficult to
concentrate on one thing at a time.

The other side of the coin is that our newspa-
pers see this batch of trainges as wonderful, They
are bright and hardworking and are starting to
develop confidence. They question and challenge
everything. They learn fast. One managing editor
told me with passion; “This group has changed my
attitude to the future of journalism in South Africa.”

tertiary institution.

WHAT'S THE VALUE FOR BEGINNERS?

A discussion with the Joburg trainees quickly led
to a simple agreement: “We wish they had taught
us to write!” Almost all of them felt they should not
have passed because they did not learn to write
- but they added that often their lecturers did not
care, so they had not realised it was impartant. |
didn't tell them that they gol on the course because
their writing skills were relatively okay. | know how
they have batiled,

Secondly, all of them except one agreed that
they needed to have some sort of tertiary educa
tion = that they could not have tackled this course
straight out of mainc. These views are valuable.
The trainees have got over the shock of being in
a work environment and are looking back to see
what they can apply from their education, Perhaps
as they go along, they will be able to apply more
and more? | hopa so.

In the US a recent study has shown that journak
ists feel their training has influenced their concept
of what is newsworthy more than their superisors
da. | put this to the trainees — and got blank looks.

From the tramees’ comments | see two large
bridges they have to cross. Firstly, those who have
had a largely theoretical education need to learn to
apply it in practice. Then they have to learn to ap
ply the practice to a particular work environment.
Then the question is: does a journalism gualifica-
tion give journalists enough of what they need to
build both those bridges into a work environment?
Or is that the sale responsibility of the media indus-
try? Or perhaps a joint responsibility? The course
that these trainees are doing 15 tryng to build
both those bridges and they value this. But such
a course can never be the norm — this will never
be what people can expect when they start work
as a reporter.

ConcLusion
Dave Hazelhurst, who has more than four decades
of experience working with journalists of differing
backgrounds, says: “A qualification in journalism is
nat a necessity. But it should be an advantage.”

And that's what | befieve: that it should be an
advantage. For some, itis. It should give those who
have it a head start over those who have not got
it, and its value showd grow over the years as they
gain experience and make the connections that
were not obvious at the beginning.

So we'll see where this batch of trainees is
- and what they have to say - in 10 years' time.

For full text and references, see
hitp:/dourn.ru.ac.za/colloqguinmypapers. html



Joe Thloloe
Editor-in-Chief, e-tv,
chair of SA National

Editors' Forum
thioloe@mweb.co.za

were hoping to get.

We are still far, far from the
great journalism that we

Desperately
earching

for staff

E-tv has a thoroughly formulated
news philosophy and values that use
the power of television to tell
meaningful stories. Yet these values
are not always met: partly because
of the shrinking pool of senior staff
and partly because of the growing
popularity of tabloid journalism.

o, we employ the people who have been trained by
the tertiary institutions.

WHaT HAPPENS TO THEM?

We talk to them about our news philosophy. This s to inspire
them to befieve that they need to be driven by something
bigger than their pay cheques or the possibilites of BMWs
along the way. We talk about it. it is printed on the Press
cards we give them. And it is in their style guides. Their as-
signments sheets start with it

E-Tv NEWS PHILDSOPHY

We subscribe fully to the preamble of the Constitution that

all South Africans adopted In 1996, which describes the

transfarmation currently underway in our land as a process
to help build a united and democratic South Africa.

Our news and current affairs programmes:;

« Hold up this vision to remind South Africans of their
commitments;

« Hold the people and institufions with power - in-govern-
ment and outside government — accountable for turning
this vision into reality;

e Record the nation's daily tribulations and triumphs on
this exodus of transformation; -and

s Link South Alrica and Africa to the rest of the world.
“We do not report about institutions and events, we

report on the people who are affected by mstitutions and

events.” - e-News submission to the Human Rights Commis-

sion, 10 March 2000.

This 15 the philosophy that guides us when we decide on
stories to tell and the way we tell them.

“This e-Mews philosophy is clear.... We use the power
of television, in the best way possible, to tell stories that
are meaningful to our viewers. It is a philosophy we adhere
to as eMews confinues to evolve, not as an atternative to
the public broadcaster, bul as an authoritafive, credible and
informative television rews service in its own right.

“Our viewers must be able to connect with our stories.
We are unequivocal on this point. The way we present, write
and narrate a report must strike a chord. Facts by them-
selves mean little. For them to be understood and appreck-
ated, viewers need to be able to relate them to their own
experience.

“We are committed to covering stories that reflect the
great diversity of the South African people. The interests,
beliefs, perspectives and all other things that are hot but-
tons to our audience will be covered without fear or favour,

“We are not content with the tried and tested formula of
television news programming. Nor do we seek to emulate
other broadcasters, whether on style or content, Instead,
we will continue to nurlure a uniquely South African televi-
sion news service through informal and innovative presenta-
tion and reportage.

“But this is never at the expense of responsibility and
accuracy — the cornerstones of ethical journalism.

"We require all our journalists to show openmindedness,
fairness and respect for the truth, eMews is not and will not
be a mouthpiece for any political, special interest or any
ather specific paint of view, We report all sides whenever we
can and are as balanced as we can be, recognising that one
hundred percent objectivity will never be possible.”

Bul damn — something happens between intention and
execution.

We are still far, far from the great journalism that we
wera hoping to get, We still get spelings of people's names
wrang. We still miss the points of many stories. We are stil
shallow and thus perpetuate the myth that telewision journak
ism 15 shallow. We still miss important stonies.

JUNIORISATION OF THE NEWSROOMS
There are several reasons for this,

Since 1990 there's been a flood of senior journalists
getting into government and public refations and the media
are left with a small pool of seniors. We are left with many
juniars and the efforts of the seniors are concentrated on
fxing the work of the juniors. They have very litte time to
do their own original work. For us at etv, we haemorrhaged
badly when the SABC grabbed many of our better journalists
in recent raids,

We have advertised for middle level staff. And the re-
sponses? Badly written CVs that we throw out at the first
filtering point. The better ones reach the interview stage.
For crying out loud, many will tell us during the interviews
that they didn't see the previous day's eNews.

“Okay, give us a critique of the last e-News bulletin you
watched."

“Sorry, | have been travelling and haven't been watching
tv recently.”

“Who owns etv?

There's an embarrassing scratching of the head.

We had the first round of interviews earlier this year.
We reaped shockingly few journalists. We are now in the

We continue to carry the

burden of “fix-it
journalism” in
our newsrooms.

second round of imerviews this year and it doesnt look
MOre promismE.

| should mention that we are desperately searching for
indigenous African staff and this is where the scarcity is
alarming.

We continue to carry the burden of “ficit journalism” in
our newsrooms. The experienced journalists slave for long
hours and this affects the quality of their wark,

Ta try and understand this better, the South African Na-
tional Editors’ Forum is doing its second skills avdit, looking
at middle management. To whal extent are our problems
refated to lack of coaching and management skills at this
level?

POPULARITY OF TABLOIDS

This is just one side of the problem. On the other side,
something serous is happening to the tastes of people who
consume the media. If | take edv as an example: the pro-
grammes that enjoy the biggest viewership are wrestling,
Latta and the skiet-en-donder films. If we screen what | would
consider the better movies, the viewership plummets.

And this is true nat only for the lower LSMs (Living Stand-
ards Measures) but for the higher ones - 8, @ -and 10.

Are South Africans tired of the serious and the worthy
and now want to relax and be entertained?

Daes this explain why the tabloids like Daily Sun and Die
Son are dolng so well while the more earnest publications
are struggling to sell?

The Sun is a patronising throwback to the Baniu World
of the 19505, but it is moving off the shelves and the hands
of the vendors in a way that other publications envy.

What do readers, viewers, isteners really want?

The battle with this question has driven editors to Eghten
their contents to compete with the tabloids. Newspapers
like ThisDay struggle to survive because they still insist on
giving the readers what we journalists consider good jour-
nalism.

Liz Barratt reminded me that this is not just a South
African phenomenon. Media around the world are grappling
with the same issues. The challenge we face, as media or-
ganisations and traiming institutions, is to find ways of telling
important stories in a compelling way, making the readers,
listeners and viewers want to stay with them,

| hope this colloquium contributes to finding those

ways.

For full text and references, see
hittp:/ourn. ru.ac. za/colloguivmy/papers. htmi
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For many institutions, the only way to
widen participation and increase access has
been to enrol under-prepared students into
the academic programmes.

The flaw in the ceiling

he media are the primary carriers of a deluge

of infermation and as a consequence they
have a special social responsibility, because it s
through the media that raw information is selected,
shaped, given meaning and imbued with values.
S0 how do you train prospective journalists to do
this?

What we need 15 a general improvement in
schooling, but as that is uniikely to be achieved
iri the short term, what we need in the interim is a
more finetuned selector that can alert us to the po-
tential of learners who are inadeguately prepared
academically, but should be brought into higher
education if social and economic imbalances are
ta be comected.

The new FETC that will replace the Senior Cer-
ificate will not provide a solution. As Joe Muller
(2003) has cogently argued, the FETC will be not
a more, but & less discnminating mstrument and
instead of addressing poor schooling, its de-differ-
entiating tendency will simply make the problem of
schooling less wvisible. For higher education, it will
exacerbate the problem by making it even more
difficult to select students on the basis of ability.

KNOWLEDGE REPRODUCTION — THE CURRICULUM
Most universities still consider it part of their mis-
sion to educate the *whole person®, to provide a
foundation for “life" and for the exercise of demo-
cratic, critical citizenship, as opposed to providing
a mere foundation for work.

While higher education has been subject to sig-
nificant external pressures, it has also had to deal
with internal changes and divisions.

In South Africa, the humanities and social scr
ences are viewed as bloated with too many st
dents who emerge with knowledge that has hittle
application, and skills that have a limited value in
this economy. Policy therefore articolates the need
to “correct” the skewed distribution of students
away from these areas and mie helds of mgher
“value”, and it is set on applying funding instru-
ments to achieve this correction.

For many institutions, the only way to widen
participation and increase access: has been to
enrol under-prepared students into the academic
programmes with the. lowesl enfry requirements
- mostly in the humanities and social sciences
- because poor schoolleaving results exclude
many students from access into programmes with
higher admisston and selection criteria, and fimited
places,

The consequence of the dominance of dis-
courses of social utility in education together with
the state's concern for efficiency is leading to an
undermining of fundamental disciplinary training,
There is enarmous market pressure from students
and their families for qualifications that will lead di-
rectly to employment opportunities, There is enor-
mous pressure from the state to produce gradu-
ates in the "right” areas for the labour market and
development: Neither of these is unreasonable or
a bad thing in itself. My concern, however, 15 with
the unintended consequences.

antinomies of higher education
transformation and
iImplications for the curriculum

This paper sets out to explore some of the antinomies of recent
developments in higher education policy and implementation.
It goes on to examine a few of the critical dilemmas currently

confronting the system and the sort of responses that may
be anticipated from the new ministry. Finally, it looks at the
implications for the curriculum. How should journalism and
media studies position themselves in relation to these pressures?
What are the possibilities for different kinds of curricula?

Academically under-prepared students often
take fonger to complete their qualifications than
the minimum specified time, and this extended
lime has made the general lormative degree a
luxury that few students can now afford. Faculties
in turn now offer direct access to school leavers to
professional or careerdocused qualifications that
can be completed in three or four years.

For the current OBE curriculum to be taught
effectively in schoals, it requires teachers to have
high content mastery of subjects, but this is pre-
cisely what many lack. We graduate teachers into
the system with mited disciplinary training and
perpetuate the cycle of underprepared school
leavers,

KNOWLEDGE TYPES

At this point it may be helptul to think about differ-
ent types of knowledge and their different onen-
tations. We may think of knowledge as stretching
across a continuum from thie highly technical and
vocationally criented at one end to the highly theo-
retical and general formative (discipline-based) at
the other. We may say, then, that the demand for
externally responsive curricula runs with the grain
of more vocationally oriented training but against
the grain of much disciplinary traming.

Professional and careerfocused programmes
fall somewhere in the middle of the continuum of
knowledge types. They tend to draw on both ends
of the spectrum, on some aspects of the “pure”
disciplines, and on technical knowledge appropri-
ate to the field. Their mixed character also means
that they perform some of the functions of general
formative educafion and some of vocational edu-
cation. They are necessarily therefare both inward
and outward looking.

The side of responsivensss, career-orientation
and job fraining is strongly supported by current
tendencies in policy, student markets and external
demands, and s0 | am going to put in a brief plug
for the other side of the debate that seems less
popular at the moment. The account | have: given
56 far shows how the burgeoning of programmes
in this middle area of professional and careerfo-
cussed education may have contributed to dimine
ishing enrolments in the disciplines. s this some-
thing that should concern us, or, if the disciplings
cannot survve competition from more interdiscipl-
nary, regionalised knowledge, should we not just
let them quietly fade away?

Here we face another paradox. While it may

appear that the dominant, winning side of this
debate. s the side that is development friendly,
there are other perspectives that complicate the
issue. Manual Castells (20000 makes a distinction
between what he calls generic labour and "selfpro-
grammable” labour. It is the latter category that
is critical to nnovation and development because
self-programmable labour is high in the conceptual
skills that can make new informational technology
productive in the knowledge sociaty,

Joe Muller {2005) helps to clarfy the point
when he argues that there is a particular skew-
ing of the national discourse of development that
emphasises skills training, relevance and respon-
siveness. This could be characterised as the domi-
nance of an instrumental, skills-hased development
discourse that runs the risk of shouldening out what
may be called a knowledgebased development
discourse, a discourse which does not merely
seek to solve immediate problems, but to provide
knowledge workers with a broad-based analylical
gkpertise that prepares them for future challenges.
It is this, he argues, on which development and in-
novation really depend,

DEVELOPING EXPERTISE IN DISCIPLINES

My final point, then, is that it is largely, though not
exclusively, in the disciplines that this broadbased
analytical expertise is developed. The disciplines
have had some bad press in the context of pasi-
tibns that strongly promote inter- or multi-discipli-
nary, problem-sclving approaches to teaching and
learning. But same of the maost progressive thinkers
in this arena have acknowledged that the best inter-
disciplinary work is dependent on the disciplines
and people who are trained in the disciplines,

Why should this be sof The disciplines are
ways of dividing, organising and categorising
knowiedge. They have developed historically,
and generated within their own discourses and

boundaries the methodologies and procedures ap-
propriate to their objects of study. None of this is
fixed in fundamentalist cement, but nor can it be
owverthrown on the basis of mere whim, fancy or
fashion. New knowledge may be advanced at the
boundaries and old knowledge refuted, but anly on
rigorously defended grounds that require evidence,
demonstration and argumentation. Disciphnes, n
other words, give us some of the most powerful
ways of thinking, of thinking the world,

The Janusfaced nature of professional .and
career-focused programmes means that they con-
stantly have to negotiate the tension created by
their dual orientation. As teachers of journafism
and media studies, you will always need to debate
what is the appropriate mix and balance of skills-
forthejob [meeting industry needs and demands)
and conceplual training, and the nature of this col-
loguium shows that you have a healthy sensitivity
to these issues. It may alsa be important to stop
thinking of these components as oppositional, If,
as [ suggested at the start of this paper, it is jour-
nalism's special duty to offer ways of swimming
through seas of information, then conceptual skills
can be thought of as central skills for the job.

At least one approach to the problem is to sug-
gest that you should not all attempt to do the same
thing. This is not to say that you cannot learn from
one another, or that there will be no commonalities,
but different institutional settings allow for the de-
velopment of quite strongly differentiated curmicula
that answer to different sets of needs and interests
and build on particutar strengths and specialities.
This is an important way of resisting some of the
homogenising dynamics in higher education that |
have attempted to show and of crafting curricula
that offer students real choices.

For full text and references, see
hittp:/Journ.ru.ac. za/colloguium/papers. html



ngher education has become
a commodity to be branded,
advertised, and sold.

urnalism and the university:

the marketplace
and the academy

The teaching of journalism is a useful example with which to think
about a number of questions that are important in (higher) education
today and related concerns of: the vocationally oriented nature of
journalism teaching, the marketisation of higher education, and the
old question of what it is that universities do or should do.

ome papers at this colloquim suggest

that discussions about whether journalism
should be taught at a university are passe. Such
discussions relate, however, to a number of ques-
tions | have felt the need to ask myself. In this pa-
per | atternpt to unpack these questions, referring
to the wark of others,

WHaT 15 A UNIVERSITY FOR?

Cardinal Newman's The idea of a University (1852}
is the traditional place to start when considering
what the role of the university in society is. New-
man, of course, was thinking about the education
of young Catholic men as well as the relation be-
tween the university and the church, but the redi
gious origing of the university should not be forgot:
ten in our attempt to understand its ‘essence’ {to
iise Mewman's term).

Said (1996: 215-216) refers to Newman in an
article on academic freedom and the role of the
umiversity and writes: “There is something haliowed
and consecrated about the academy; there 15 a
sense of viclated sanciity experienced by us when
the university or school is subject to crude political
pressures.”

Said (1996: 225) quotes from Newrmnan:
“Mot to know the relative disposition of things is
the state of slaves or children™. He also guotes
Mewman's expectation that the academy teach
us "ltihe power of viewang many things al once
as one whaole, of referring them severally to their
true place m the universal system, of understand-
ing their respective values, and determining their
mutual independence”.

What | take from this is that universities are
about universal knowledge, and that to think about
the world and attempt to make sense of it requires
(at least some of the time) a retreat, or separation,
from the world. Journalism is, however, very mach
of the world, which is what makes its position in the
academy an uneasy one.

Ancther arguably oldfashioned source on the
jdea of the university is Abraham Flexner who was
the first head of the Institute for Advanced Studies
at Princeton. He is, in particular, dismissive of jour-
nalism teaching at universities (1930: 160),

Before we return to the arguments for and
against the teaching of journalism at the unversity,
what are contemporary arguments about the role
of the university in society? Concerns about skills-
based learming continue,

Higher education curricula in South Africa
have gone through considerable change in the

Journalism
IS a vocation
and students,

last ten years. Much use has been made of the
work of Michael Gibbons and his colleagues
(1994} on *Mode Two" wersus traditional, disci-
plinary “Made One" knowledge production. Mode
Two involves application, transdisciplinarity, ac-
countability, “trans-dnstitutional production sites”,
and socially useful knowledge as opposed to the
“insular knowledge" of Mode One knowledge pro-
duction as encapsulated in the ideals of such as
Mewman and Flexner,

This curriculum reform, however, has not only
been in response to a new demacracy, but fo the
demands of the markel. Universities are marketing
themselves, and higher education has become a
commodity to be branded, advertised, and sold.
Universities brand themselves in the same way that
ather labels’ do,

My concern here is that one of the ways in
which unmiversibes are marketng themselves is
by seling the idea that a university education will
give you the ability to find a job upon graduating.
The other is that many universities have, in recent
years, created vocationally oriented and/for ‘trendy’
degree programmes that will appeal to a vocation-
ally oriented markel.

One argument about new interdisciplinary or
transdisciplinary programmes i South Africa is
that they are responding to the needs of a new
democracy and a changing world. Rethinking cur-
ricula has been conflated with the marketisabion
and commaodification of education,

Lintil the late 1990s, Rhodes was the only place
in South Africa to study journalism as part of an
undergraduate degree. it continues to draw many
students — at least 250 at first year level — most
of whom {ell ane that they came to Rhodes to do
journalism -and that they expect to be taught how to
be journakists. When asked to submil anonymous
answers to the guestion “Why am | doing Journal-
ism and Media Studies?”, common responses from
first vears were: *“Because | want a career in me-

rightly or

dia”, "Because it will get me a job” and “Because |
want to make money™. Another common response
invalves “passion”; students say that journalism is
their “passion”. In their defence, the popular media
are full of the chché of "passion” for all sorts of
things lately.

When one suggests that the primary role of unk
versities 15 not to prepare ane for a specific career,
and that they should consider replacing ‘passion’
with inguiry, thoughtiulness and informed scepti
cism, many are disillusioned or even angry.

| am still uncomvinced that a good BA in disci
phnes such as economics, sociology, pulitics and
the study of literature might not prepare one as
well to be a good journalist as a degree in journalk
ism. As Betly Medsger (2002) writes: “Consider
this possibility: Journalism education gets in the
way ... of creating good joumalism and ... of get-
ting & good education.”

Some of my colleagues suggest that the rea-
son students are increasingly resentful when we do
not “give” thern the skills they believe they have
paid for and will get them a job is because twenty
years ago a significant number of our students saw
journalism as a space in which to oppose apart-
heid, while students today are consumerist and
aspire to be ‘names’ in the media industry.

ACADEMIC DISCIPLINES
An interrogation of the concept of academic discr
phnes 15 important here,

One could argue, as Piet Nawdé (2003; 17)
does, that academic disciphnes are social con
structs and historically contingent. They developed
in the particular political and social contexts of
mineteenth century Europe. Their existence and
their relationship to university departments have a
great deal to do with the careers of indnviduals and
the division of labour in organisational structures,
André du Toit (2000:1) says that “[plart of the ex-
planation for this special longevity of disciplines
i5 ne doubt to be found in their institutional and
organisational base”,

But what of the epistemological basis of disc
plines? Disciplines are not merely fields of inquiry;
they anz based on ideas about what knowledge is
and how it can and should be gathered and what
methods should be used to do so. As Du Toit
{2000: 2} continues, after acknowledging that uni-
versity disciplines partly owe their existence 1o his-
torical contingency, “the identity and character of
any particular discipline will be closely tied up with
its specific concepteal frameworks and paradigms,
dominant theoretical approaches and appropriate
methodologies”.

Back to journalism and media studies. Media
Studies does not have a particular epistemological
position but uses, in an interdisplinary fashion, the
frameworks and methodologies of traditional dis-
ciplines. Such theoretical and methodological ap-
proaches are not, as Du Toit (2000: 2) points out,
“the exclusive intellectual property of particular dis-
ciplines only, nor are specific disciplines converse-
Iy related to particular theoretical perspectives and
methodologies”, But is it possible to use various
theoretical and methodological approaches in an
interdisciplinary manner if one does not have a
foundation in core disciplines? One has to do one's
“disciplinary homework” (Pretonus 2003; 31).

When teaching journafism, | argue, the position
is even more difficult. Journalism is a vocation and
students, rightly or wrongly, expect to be prepared
for that vocation. University marketing, again, is
relevant here. If the primary focus of & university
programme imvolving journalism is the study of
the phenomenon of journalism, then that has to
be made clear to prospective students. If the pro-
gramme includes preparing students to be journal-
ists, then the obvious pitfall for teachers is prepar-
ng students for the demands of the media industry
in-an uncritical and/or entrepreneurial fashion.

| see three obwious alternatives here. The
first is not to teach journalism at a university. The
second is to teach the analysis of journalism and
other media, in other words to teach media stud-
ies, but within a degree programme that includes
core disciplines. The third is to accept vocational-
ism by concentrating on teaching students how to
produce journahism but, again, within a degres that
includes core disciplines that teach critical skills.
This could also be done in a postgraduate year af-
ter a discipline-based first degree,

Another, perhaps cop-out, position, with which
| shall conclude, is that the value of attempting to
teach journalism at a university is that it forces us
to juggle with questions of interdisciplinarty, vocs-
tionalism, and the market every day.

Distrustiul as 1 am of Gibbons et al's Mode Two
knowledge production, the teaching of journalism
does provide a space for the university to be “so-
cially engaged” in a manner that goes beyond wel-
farist community service.

For full text and references, see
hitp:/gowrn.ru.ac.za/cologquium/papers.html

wrongly, expect to be prepared for that vocation.



he problem can be formulated as follows: it

seems as if journalism is losing its legitimacy
and integrity, and Journalism and Media Studies, it
is argued, has failed to raise the quality of journal-
ism because it focuses too much on skills train-
ing and too little on the general education of its
students.

The point of departure in this paper is that if
one wants to get to the bottom of the problem,
one needs to, first of all, penetrate the criticism
and reasons for the negative perceptions. An un-
derstanding of the criticism should begin with a
phenomenological probing of what journalism is
and move on to why it is criticised and how educa-
tion can benefit journalism.

RESPONDING TO THE CRITICISM

The question is: What do journalism educators

do with this criticism? It is apparent that journal-

ism schools and journalists themselves are acutely
aware of the criticism and are trying to address it.

For example, some of the measures being
taken are spelled out in the manifesto published
in 2000 by NYU's Mitchell Stephens (2005) in the
Columbia Journalism Review. According to him,
this manifesto has caused a revolution in thinking
about journalism education in the USA and has led
to the introduction of, among other things:

e A portfolio approach at NYL,

« Global initiatives at the University of South
Caralina, and NYU;

« A partnership between the journalism school
and a professional news organisation at
Berkeley;

« Experimentation with methods of expanding
the focus and stylistic range of journalism;

+ Indepth study by students of subjects upon
which they report;

s Research towards internal peer review and
measurement such as done by the University
of llinois, Chicago; and

« Creating and turning to the alternative media
and genres such as “civic journalism”.
Although these and other practices and re-

search are commendable, the question is whether

they go far enough to address the bottom ling of
the criticism and 5o raise the standard of journal-
ism.

This argument is then carried over to journal
ism studies where it is said that the challenge to
journalism and media studies is to turn its focus
on the thinking of journalists — to train and educate
the journalistic mind to try to understand the world
and humanity.

The argument is that intellectual thinking should
precede the actual reporting or representation of a
subject. Of this, there are too few examples in the
media.

TowARDS A LIBERAL EDUCATION
FOR JOURMALISTS
Some point to a list of possible liberal arts subjects
that could be included in a journalism curmiculum,
sich as philosophy, rhetoric, history, and econom-
ics, and others fall back on the argument that jour-
nalism studies should only be offered as a post-
graduate gualification after a student has acquired
intellectual skills. Howewver, it could be argued that
the challenge for journalism studies is to develop
intellectual skills through the focused teaching of
journalism subjects such as the following:

+ The philosophy and ethics of journalism based
on an understanding of philosophical matters
such as the nature of reality, truth, knowledge
and meaning;

« Journalistic logic, with the emphasis on reason-
ing, argumentation and validity of inference;

¢ Journalist discourse, with an emphasis on an
understanding of the power of language, lan-
guage as a symbolic form, language as meta-
phoar, language and ideclogy,

« Journalistic rhetoric, with an emphasis on

Thinking about
journalists’
thinking

How should journalism be taught?
This paper addresses this
question against the background
of the almost universal criticism
against the quality of journalism
and the media as a public sphere.
This paper then asks whether a
more liberal approach to
journalism university education
could be the way to address the
criticism and to raise the
standard of journalism.

rhetorical skills and journalism’s power to
persuade;

« The history of journalism, with an emphasis on
the intellectual skills of contextualisation and
histarical thinking;

e The psychology of journalism, including a
study of the behaviour of the journalist and
focusing on the mental processes that under-
lie behaviour, perception; memory, attention,
knowledge representation, reasoning, creativ-
ity, and problem solving;

« Critical practice, using the hermeneutical skills

of description, interpretation and evaluation for

the reading and analysis of seminal examples
of good journalism and the work of renowned
journalists; and

Institutional analysis, using the critical methads

of media and cultural studies.

Thereafter could follow professional skills such

as writing, interviewing, editing skills, and so on.

L]

JOURNALISM AND MEDIA STUDIES

IN SoutH AFRICA

It can be argued that the changed media environ-
ment necessitates new thinking about journalism
studies and education,

The challenge is even bigger in South Africa.
Apart from trying to address the educational needs
and the industry's expectations, academics are
also faced with the challenge to “Africanise” their
teaching and research.

What is meant by this?

On the one hand, it means an increased focus
on the history, symbolic forms, culture(s), achieve-
ments, and needs of Africa. On the other hand, it
invalves a “decolonising of the mind™ (cf. Maluleke
2005; Mangu 2005). The latter means a break with
and questioning of Western epistemologylies) as
the foundation of thinking about reality or an as-
pect thereof. How are South African schools of

The argument is that intellectual
thinking should precede
the actual reporting or

representation of a subject.

journalism dealing with this?

As far as research is concerned, South Afri-
can communication, journalism and media studies
are firmly grounded in a Western episternology
influenced by the Enlightenment and thus with an
emphasis on observable and measurable facts,
and on individualism. Such thinking and theories, it
could be argued, do not provide for an understand-
ing of the deeprooted spirituality of African culture,
In short, South African communication, journalism
and media studies need to be rethought in terms
of an Africanbased epistemology. In this regard
ubuntuism as a unigue African world- and life-view
is often mentioned.

Ubuntuism, with its emphasis on collectivism,
sharing, community, participation in a collective
life, and on collective morality, may therefore be
investigated as a foundation of an African concep-
tualisation of key topics and concepts in normative
media theory and ethics. Key guestions that could
be addressed are:

1. How can concepts such as “freedom of ex-
pression”, “public®, “publicity”, “representa-
fion”, “objectivity”, “news values”, “newsworthi-
ness” and “ethics” be reinterpreted in terms of
ubuntuism?

2. How can such interpretations be further re-
searched to form, if at all possible, the foun-
dation of African-conceptualised media and
journalistic practices and media palicy?
Whereas the South African media is often criti

cised by politicians for still being steered by West-
ern news values and professional practices, a third
question is how, if at all possible, can the factors
in determining newsworthiness, such as threshald,
frequency, negativity, unambiguity, personalisation,
meaningfulness, consonance, continuity, composi-
tion and timeliness be interpreted against the back-
ground of ubuntwism, and what could the possible
implications of such an interpretation be for profes-
sional practices?

These and related questions need to be re-
searched by South African journalism departments
and their students and could be incorporated as a
core module in South African journalism curricula.

ConcLusion

In this paper it was argued that an investigation of
the deep-rooted mistrust of the media and journal-
ism should form the backbone of the revision of
journalism curricula. Criticism against journalism
over centuries was summarised, after which three
main streams of contemporary criticism were
briefly discussed, namely critical political econo-
my, phenomenological criticism and professional
criticism.

As far as the second is concerned, it was
argued that present criticism of the media as a
public sphere is phenomenologically grounded in
associations of the media with, among other char-
acteristics and traits, secularity, mundaneness,
triviality, and the ephemeral nature of journalism
and the media. Phenomenaologically, the criticism
of journalism and journalism studies is grounded in
journalism's lack of intellectual depth and therefore
the intellectual mistrust of and disdain for journal-
ism and journalists.

Against the background of the preceding, it
was then argued that in order to raise the quality of
journalism, journalism studies, instead of focusing
on professional skills, should focus on intellectual
skills such as reasoning, argumentation, rhetoric,
contextualisation, historical thinking, description,
interpretation and evaluation. Such skills should
precede professional skills training.

Apart from this, South African journalism stud-
ies should also focus on the development of an
African-based epistemology for the practice and
measurement of journalism in South Africa.

For full text and references, see
hitp://fourn.ru.ac. za/colloquium/papers. htmi




Journalism
education as
transformative
praxis

n this article | want to outline some of the main

positions in the debates about joumalism edu-
cation, specifically within the context of the South
African IMC (Journalism and Mass Communication)
tertiary landscape. | want to argue that one's posk
tion en journalism education is closely tied to one's
view of the role journafism should play in society,
From this position | supgest that the concept of
praxis 15 a suttable approach to journalism educa
tion in South Africa today.

Pras

The concept of praxis may be described as "a
conception of pracfice that sees intellectual work
as a form of social intervention” (Mosco, 1996:9).
In its conterporary definition, largely associated
with the Marxist tradition, it forms part of a political
economic approach to the analysis of social forms
(Masco, 1996:37). Theory and prachice, intellectr
al life and social intervention, academic endeavour
and polifical action, are seen to be integrated,

The false separation of the triad theory, re-
search and prachice (see also Krabill, 2004:356)
has had a detrimental effect on the way that journal-
1sm and media studies were taught in South Africa
in the past. Jordaan (2004:81) notes a shift to “in-
strumental definitions of knowledge” and proposes
finding a balance between “academic” and “voca-
tional™ perspectives on knowledge and education.
This balance is articulated by Krabill (2004:356) in
terms of a reclamation of praxis by reintegrating
theory, research and practice.

Viewing South African journalism education in
this way corresponds with what Deuze (2002:90)
has indicated as an international trend, namely the
balance of best practices of skills courses, while
including “cultural and critical reflective didactics”.

It is important to note that the approach of
praxis means something different than merely
balancing theoretical subjects, practical training
and a research component in the journalism cur-
riculum, as if they were separate entities that need
to be present in the right quantities as in a recipe.
Instead, what the approach of praxis presupposes

Praxis implies

Journalism for transformation could
be defined as journalism that has
social change as its goal.

Journalism education has an important

role to play in the process of

transformation by educating journalists
to contribute to positive social change.
In order to serve the broader goal of
transformation, journalism education
should assume a normative and
interventionist role. This should not
be done by pitting concepts such as
research, theory and practice against

each other, but rather by exploring

is that these three aspects become intertwaned and
that they are set up to influence one another.

In other words, teaching should be informed
by research, the research agenda should be influ:
enced by practical problems, practical skills should
be based in sound theoretical knowledge, and
5o forth, Praxis implies a pluralistic approach to
journalism education, instead of setting theory up
against skills, or balancing the two without allowing
them to cross-pollinate.

If South African journalism is to contribute to
the larger transformation of society, it could be
done through what Alia (2004:40) refers to as the
cultivation of maral sensitivity by creating “ontologr-
cal shock”, This means that journalists would not
passively accept human misery but will be com:
mitted to change, replacing the idea of unalterable
fate with an awareness of the possibilities of human
agency. In this regard, journalism education alsp
has a role to play. From Mosco's perspective of
praxis, the intellectual work done in journalism edu-
cation should be a form of social intervention.

For the purpases of this discussion, journalism
for transformation could be defined as journalism
that has social change as its goal. In the South Afn.
can context, this progressive agenda would include
the redress of inequalities inhented from the past,
both symbalic (for example regarding representa-
tion in the media} and material (effecting the more
equitable spread of resources). Transforming the
media pertains to the continued restructuring of the
industry to reflect the demographics of the country,
but also broadening the media's perspective so that
it would champion the causes of the marginalised
and the poor. This might mean adopting different
methodologies to those that usually form part of
journalistic routines, for instance ethnography,

This should not be misunderstood as a high cul-
ture versus low cullure debate. Tabloid media may
aspire towards effecting social change as much as
mainstream broadsheets could, Central to the un-
derstanding of journalism for transformation is the
commitment that journalism should in the first
place be a form of social engagement, rather than
a dispassionate register of events. It implies an
openness and honesty about the fact that journak
ism is infused with ideclogy, even if ideslogy is hid-

a pluralistic approach

to journalism

ways in which they can be combined.

den behind & smokescrean of ‘objectivity’,

Transformation of journalism and the media
should also not be seen as one-dimensional or lin-
ear. It could occur on a number of levels, g.g. the
political economic level, the cultural/experiental
level or the symbolic tevel.

A transtormative view of journalism presup-
poses an attitude that joornalism “does not mean
reporting about the world, but rather engaging
actively with it" (Hocheimer, 1992), and the same
goes for journalism education. As Hocheimer
(1992} puts it:

“Teaching is the process of mutual transfor-
mation, of acting in the world to change it as one
changes. Learning must involve a degree of per
sonal change, since to know more, to think mare
about what one has learned, 15 to see the world
through ‘wider eyes”."

PrAacTICE

Approaching journalism education from the per-
spective of praxis would mean integrating research,
theory and practice. Each one of lhese areas are
discussed in more detail in the full paper, but due
to lack of space, let us here just consider the latter
aspect of these three, namely practice.

Pracising journalists teaching |ournalism
courses can provide students with valuable skills,
But care should be taken by these journalists-
turned-teachers that thelr teaching also becomes
a critical moment in which they reflect on their own
practice. Instead of mechanically transferring their
skills to students so that they too can do journalism
the way it is currently being done (and probably has
been done before the current generation of journal
ists recejved their training by "osmosis and fiat”,
as Garman [2004] puts it), journalists involved in
trainmg should combine lessons learnt through ex-
perience with research and theory, in order fo also
improve their own skills and revisit thewr perspec-
tive on the profession. This might mean enrofling
far an advanced degree or diploma in a specialised
field themselves, or undertaking a research project
with students, or at least engaging in dialogue with
their students in order lo re-assess the value and
success of their own journalism.

Journalism practice can itself also be analyti-
cal and critical (Strelitz and Steenveld, 1998), and
Journalistic work could also unearth stroctural and
ideclogical relationships in a similar way that crife
cal theory does. When the insights gained through
theory and research form the underpinnings of jour-

education.

nahistic practice, practice itself becomes a critical
episternology in which new knowledge is explored
that can work towards transformation,

Practice in the university context may also en-
tail what is often referred to as “service learning”
or “community service”, where students and staff
engage in community work (e.g. raining of com-
munity jaurnalists, editing community publications),
These opportunities may, from a praxis point of
view, not only be used for the important functions
of community-building and social involvement, but
can also provide insights that may be used to
tailor teaching curricula and methods to commumity
needs. Community members may also be involved
in research, either as research partners or for
ethnographic work,

Krabill (2004:358) provides further very use
ful suggestions on how the three components of
prawis — research, theory and practice — may be
integrated in the classroom context:

« Relationships between sludents, media pro-
fessionals, researchers, theonsts and teachers
must be “built on all levels" instead of relegated
into different moments of the educational process.
This also pertains to the isolation of 'theory’ into
a separate course and not integrating it with
practice.

e«  Universities and media institutions should be
inolved in a synergistic relationship that moves
beyond patronage ta partnership in the educational
process. This would mean that universities are not
only seen as training grounds for future employees
iproviding “commodified credentials®), but also as
sources of infermation and crifique that could help
media institutions revisit ther exsting practices,
Comversely, media institutions would provide more
than job opportunities for graduates, but also par-
ticipate in the training of future journalists, Krabill
also, importantly, remarks thal the relationship
between universities and industry should extend be-
yond mainstream commercial media to community
and alternative media, as well as social movement
and civil society organisations.

s Research and theory should move beyond the
dichotomy of communication studies-type ‘number
crunching’ on the one hand and textualised, solip-
sistic media studies on the other. Instead, Krabill
argues for an integration of ethnographic and culk
tural studies with analyses of larger processes and
systems, soas to integrate studies of agency with
those of structure fwhich one can take as referring
to approaches such as political economy),

Concrusion

Journalism education should not be about the
transmission of knowledge or skills from one gen-
eration to another, in order to create a new genera
tion journalists to follow in the footsteps of those
who have gone before. Following in someone else’s
footsteps is a fundamentally uncritical action - and
journatism is supposed to be a critical endeavour,
For transformation to occur, journalism educators
should rather walk beside their students and their
colleagues in industry, so that in a process of jos-
tling, shoving and argument (see Tomaselli, 2004),
they may eventually together find a new direction
o take.

For full text and references, see
http./journ.ru.ac. za/colloguiumypapers. html



“Fit for purpose”

— towards tracking the quality
of university education of
entry-level journalists

Debate about the extent to which university education should serve industry is an important one for those
who teach prospective journalists. This issue can be re-interpreted within the framework of the SA educa-
tion authorities, who argue that the quality of higher education institutions should be measured in terms
of whether it is “fit for purpose” to their missions and thence to the needs of the country. This in turn
raises the question of how these needs are defined, and more importantly the challenge of
measuring journalism education’s actual results in terms of these needs. In other words, a case can be
made for assessing the role and value of journalism education through using impact assessment. To
assess quality, therefore, we need a methodology to establish the extent to which South African
journalism graduates go into the media industry, what they do there, and with what effect.

quality “audit” process of SA universities is

currently underway thanks to the Depart-
ment of Education’s Higher Education Quality Com-
mittee (HEQC), a body founded to promote quality
assurance at universities in South Africa,

Far the HEQC, qualty is defined largely as be-
ing “fit for purpose”. Each mstitution, and its sub-
parts, is directed 1o take stock of its performance
in relation to a (partially) self-defined purpose.

A pariicular challenge here is the nature of this
purpose. There are calls by various academics that
South Arican universities should (re) define their
missions to be relevant to postapartheid recon-
struction and the African renaissance. Quality as-
sezsients of institutions would then be measured
against such a reference point.

This -approach contrasts with another  that
leans towards an autonomy as regards assessment
of quality and worth, This emphasis was ewndent
in the Quality Promotion Unit set up by university
vice-chancellors in 1995, it focused on evaluating
institutions against their own mission statements,
rather than uniform standards. Thus, for the univer-
sities, "fitness for purpose™ was understood in a
narrow, sel-referential way,

Clearly, the notion of "fit for purpose”, there-
tore, lends itself to different emphases, To explore
this, it iz helpful to compare it to vanous senses
of “guality”.

Derirng QuaLiTy
Writers like Botha (20000 and Smout (2002) have
identified three different conceptions of quality.

1. Quality as meeting particular standards
The Infernational Standards Orgamisation defines
quality as “a complete set of features and char-
acteristics of @ product or service®, In this sense,
quality is "the ‘absence of defects,’ not the ‘sur-
passing of high standards™ (Botha 2000). Quality
in this sense can “be attained by all®, and there
is mo need for it to be higher than the designated
specification. This approach seems more suited to
technical manufacturing than to university educa-
tion or its graduates (Smaut, 2002).

fn regard to journalism education and industry,
there is a question aboul the disjunctures (which
are not necessarily undesirable) between the
standards preached and practised within and be-
tween each sphere.

2. Quality as excellence [surpassing
standards)

This view deems “quality” as a state of achieve
ment that amounts to excelling. As Botha (20000
points out, it leans on connotations of superiority
and exclusiveness. Here quality is attainable by

anly & few, and so 15 clearly efiist. Journalism
education in this context has no clear connection
to industry excellence, except perhaps nasmuch
as (the tormer) technikons have been regarded in
redation o universities, and how historically advan-
taged institutions compare to the disadvantaged.

3. Quality as value for money

[ this view, quality refers to the way that cutput
goods or services are related to economic in-
vestment. However, as Smout (2002) points out,
"gaod” value for money is relative to the level of
quality. A poor quality, but cheap service can still
be considered good value for money, The view
therefore does not give insight into comparative
quality in refation to absclute standards. Some me-
dia houses believe it is more effective to invest in
their own training schemes than rely on the gradu-
ates from publicly funded instituticns.

Another question is “value for whom™ This.n
turn raises the question of *ft for whose purpose?”,
indicating that the quality question is ulimately a
political one. It relates to value as defined by var-
ous stakeholders, including the state as represent-
ative of the taxpayers. It is precisely in this context
that the HEQC has been adamant that quality has
to be coupled with equity and redress issues.

What emerges therefore is that “customer”
satisfaction as a criterion of quality should be a
component of “value for money” for stakeholders,
whose needs should be part of the purpose of the

The notion of quality
as excellence (hot
necessarily industry-
defined) can be a
valuable benchmark
and aspiration.

uniersity.

However, as noted above, there 15 aiso the
view raised by the Quality Promotion Unit, which
suggests that stakeholder accountability should
not be at the expense of a university's autonomy
and capacity to experiment or to be critical.

At the same time, the notion of quality as excel
lence (not necessarily industry-defined) can be a
valuable benchmark and aspiration, The value-for-
money view, and the relative autonomy view, do
not on their own necessarily include this aspect.

I sum, a comprehensive notion of quality as
“t-for-purpose” nvokes a journalism  education
that would relate to a South African transformation-
infarmed mission statement, with value for money
and stakeholder involvernent, plus an eye ta critical
autonomy, and finally including a relation to stand-
ards and excellence.

GoING FURTHER: FROM FIT-FOR-PURPOSE TO
ACHIEVEMENT-OF-PURPOSE
Some elements of this kind of comprehensive per-
spective are evident in the way quality assurance
has been broken down into varous components.
The University of Cape Town for instance requires
of its departments that they report on fitness-for-
purpose in terms of:
» fceess lincluding the profiles of cohorts in
terms of race, gender, preparedness, efc.);
Curriculum design and coherence;
Validity and refiability of assessment;
Attainment profiles;
Educational management and selfreview pro-
ceduras,
Much of this is similar to the way quality meas-
urement of journalism education is done in the UK.
But lacking in such a hist of criteria is a focus on
what is actually achieved by journalism education,
In this regard, the HEQC goes somewhat fur-
ther by recommending that quality assurance ex-
ercises should include both impact studies and
sirveys 1o provide feedback on performance
—including feedback from students, graduates and
employers. This is the tradition of technikon quality
assessment (known as SERTEC) in South Africa,
and US journahsm education alse mcludes this.
Indeed, if the worth of journalism education is
fo be properly gauged, then impact assessment

must become an integral part of guality assess-
ment. In-short, it needs to take account of the actu-
al impact it has on graduates and that they have on
the mdustry. But we need to go even further, and
here the concept of critical education comes in.

Thus, part of the reference points for evaluat-
ing the “quality” of a university journalism school
involves assessing the condition of the media in-
dustry itsefl. This entails critically assessing whal
the industry should be doing in this era of South
African history, and thence establishing what con-
tribution, if any, journalism graduates are making
to this projact, rather than to industry as an end in
itself. Fit for purpose would then include being fit
for achieving a critically defined purpose.

IMPACT ASSESSMENT METHODOLOGY

Following this fine of thinking, "mpact studies”
should be elevated as a vital part of guality assess-
ment, Does journalism education, in brief, contrib-
ute to a journalism of value to the country?

Impact studies, however, are complex projects.
as well outlined by Anghel-Zaicenco (2003), Amang
ather things, a key issue is who the stakeholders
for doing an impact assessment are, and why such
would be of value for them:

In addition, impact can be assessed at the
level of {a) knowledge and inteliectual skills; (b
practice and behavioural skills; and ic) attitudes,
and should cover:
= Reaction - attitudes of the graduates to their

earlier education;

o Leaming — an index of what they really learnt;

« MApplication — whether they are using the learn:
ing; and

= Payoff - what difference they make.

Duration is an issue in impact assessment. The
highest quality benchmark here would be, presum-
ably, a lifetime of working in the media industry,
tand a sister indicator would be the level of influ
ence and authority to which the graduate rises). A
complication is that impact cught to be evaluated
in terms of baseline data - i.e. what existed before
the graduate joined the media, and indeed what
was the prior quality of media output.

For full text and references, see
hitp:/Aourn.ru.ac. za/colloquitmy/papers. htmil



The Media Studies curriculum:

IS Industrial
attachment
necessary?

e key challenge for media educators is nol

only to compile what these practitioners
should teach, but how and when students should
learn. Critical issues seem to include: the nature
of knowledge, the social context of the curriculum;
an appreciation of the ways in which students learn
and develop; underpinning ideclogies, political and
moral factors,

As David Morley (1992) notes:

Cuttural stiedies is not a fixed body of thought
that can be transplanted from one place to anoth:
er... but rather, the place and relevance of cultural
studies varies from context to context and has to
be related to the specific character of local forms
of political and intellectual discourse.

The above staternent 15 relevant to universities
i Africa in general today, as they chart fresh wa
ters of transformation and mergers:

Deveropment oF Meoia Stupies
DEPARTMENTS

Europe has had the most influence on the devel
apment of Media Studies departments in Africa.
Francophone regions in Africa, which are concen-
trated in the Morth, have been influenced by de-
velopments in France. Anglophone Africa has been
nfluenced by the British cultural studies tradition;
and the Sahel regions have remained close to the
tslamic traditions with a heavy influence of Amen-
can and French cultural studies, especially in the
ailpreducing regions.

Lusophone Africa has really remained in limbo
due to the long periods of conflict after independ-
ence. They have also not escaped the American
media imperialism inerfia, Brazil is influencing Me-
dia Studies developments in a very limited way, at
the Augastine Meto University in particular.

Eurorean CuLTurAL STUDIES
In Africa, the universities of Ibadan, Cairo, Kenya,
Rhodes and several others have been teaching
journalism since the early seventies. But Media
Studies is a recent development. In Southern Af-
rica, Rhodes University has been in the forefront of
teaching Journalism courses, while the university of
Matal has pioneered what can be called Media Stod-
i2s. South African universities cannot deny the im-
pact of apartheid on media courses in particular,
The University of Zambia was one of the pio-
neers in Southern Africa to introduce a formal de-
gree in media studies,

Many media studies programmes
have an industrial attachment
component. But what should be
the length of this industrial
attachment period, if indeed it
is a necessary part of educating
Media Studies Students? This
paper attempts to throw some
light on what is happening in
some institutions and to give a
tentative outlook on future
developments.

In Zimbabwe, journalists were always imported
from the UK wia South Africa due to ownership
structures. Rhodesian papers were subsidiaries
of the Argus group and had similar editorial poli-
cies. Journalism courses began in Zimbabwe after
independence in 1982, with a Diploma in Mass
Communication al the Harare Polytechnic. Plans to
introduce courses for senior journalists began at
the University of Zimbabwe in the early 1990s. This
led to the introduction of a2 postgraduate degree
in Communication and Media Studies in 1992, fol
lowed by a taught MA degree. However, no steps
have been taken to mtroduce a media degree at the
undergraduate level,

The National University of Science and Technol
agy (NUST) in Bulawayo, Zimbabwe, is offering a
mare technically oriented journalism and media de-
gree. Thisis because of the availability of expertise
to teach subjects like broadeasting, computing and
telecommunications theory and practice in other
departments.

The University of Botswana has also introduced
Journalism and Media Studies degrees in the past
five years.

Many other universities in Africa have media
courses as majors in conjunclion with languages,
especially English, and are facing problems on how
to move forward due to shortages in staff,

Not all endeavours to develop media studies in
Southern Africa have been successful. The Univer:
sity of Swaziland tried to introduce Media Studies
in the early nineties. The course has nol developed
due to lack of staff and the one or two communica-
tion courses on offér are at the general level and
still in the English department,

THe DeparTMENT OF MEDIA STUDIES AT THE
Universimy oF Limeoro

The advent of a new dispensation since 1994 has
brought with it rew challenges to South. African
tertiary institutions in general: global economics,
global media; cuttural diversity; cutting edge com-
petition; demacratization; HIV/ids and new global
conflicts. These new challenges, coupled with new
developments in technology, the media and post-
modernism, demand new ways of thinking as well
as new skills.

The South African government recognises
these challenges and has put in place mechanisms
to keep abreast with new developments, The white
paper on higher education (1997) was an impor-
tant springboard. As a resuit of the unfolding de-
bate, the Minister of Education commissioned a
task team for the council of mgher education to
coincide with the new Education Act in 2000,

What 15 most pertment to us is chapter 3;
which unpacks the concept of “reconfiguring higher
education”, It highlights that:

The country requires institutions with particular
social mandates and a diversity of institutions with
different and distinct missions, (p.32) ... Reform
and innovation are continuous processes.

It is in this chmate of new hope that the
University of Limpopo introduced the Department
of Media Studies in 1999. The Department has a
Iready taken steps to revamp its inaugural curricu-
lum, but a ot more needs to be done.

ILLUMINATIVE EVALUATION

The research into how to revamp the curriculim
used the dluminative evaluation strategy, which en-
tails the use of a variety of methods for analysis
and synthesis: structured interviews, discussions,
teaching, postgraduate student supervision, ques-
tionnaires, attendance of conferences and work-
shaops, site wisits and participatory observation,

Mare than 20 professional media people, aca-
demics and admimistrators were interviewed, plus
all members of staff in the Media Studies disciphine.
Several meetings were also held with the Director
af the School of Languages and Communication
and the Dean of Humanities,

Two guestionnaires were also used for sty
dents and the general unwersity community, The
first questionnaire focused on pertinent curriculum
issues, The second queshionnaire was a readership
survey, to evaluate the need for a dedicated read-
INg room,

Many media workshops and conferences were
attended, and site visits were also made to media
instituticns and universities.

A lot of information was gathered which is be-
yond the scope of the current paper. But the follow-
ing issues were pinpointed for debate:

e What is the current Media Studies Curricalum?
« How long should industnial atachment

(internship) take?

» How relevant is this curriculum to industry
requrements?

Not all endeavours to develop
4 media studies in Southern
Africa have been successful.

What needs to be undone?
Quality of students.

Quality of staff

Resources available/ required
The curniculum gap

Proposed curriculum

Staff requirements

& @& & & & 8 @

Osservamions on THE BA (Meoia Stuoies)
At UL ano NUST

There are 96 Media Studies credits out of a total
of 360 credits needed for graduation. In general,
for a Media Studies degree, more than half of the
cowrse credits should be Media Studies courses;
One way of doing this is to allow students to do the
general courses at the first levels and to concen:
trate as they move to the third level, There does
not appear to be cohesion and progression in the
courses offer. Effarts to improve the curriculum
are at an advanced stage.

This tentative insight comes from ongoing re-
search from MUST in Bulawayo, Zimbabwe and LL.
They were chosen because of their very different
emphases and approach on industrial attachment.

The research on the relevance of industrial at-
tachment in media studies is ongmng, The crfical
factors are:

+ Purpose of practicum;

« |Length of practicumn;

s Superwision during practicum; and

+ Assessment of practicum and integrating it to
the whale learning strategy.

Tentative results indicate that universities and
industry have differing perceptions of the purpose
of attachment. At NUST for example, the degree in
jeurnafism and Media Studies takes four years. The
third year is dedicated to industrial attachment;

All NUST degrees have the industrial attach
ment component. A catalogue of interested or-
ganisations has been developed, and planning for
placement takes place during the middle of the
second year.

Initia! results of our research show that the first
crop of 20 students was placed in a variety of or-
ganisations. The point is that only four were placed
directly in broadcasting and print media organisa-
tions. The rest were in organisations that utihsed
the media, Even though results are still coming in,
it is vital to note that media students need a very
broad-based education,

At the Universily of Limpopo, on the other
hand, firsl degree students have not been going
on attachment. Attachment has been reserved for
Honours students. Students have been going to
one electronic broadcaster for a period of betwesn
three and eight weeks at the end of their course.

Research on other SADC institutions shows a
cloudy picture. A wsit to the Sunday Times on this
research revealed that they have a structured in-
ternship programme of about six months. Several
universities in South Africa are using this model.

What model of attachment shoutd be followed?
My research is ongoing,

For full text and references, see
hittp:/dourn.ru.ac. za/colloquitimypapers.hitmil



...learning should be concept-driven and
set out to integrate different journalistic
and media paradigms with media practice.

A regional teaching and learning
programme for media
coverage of the

recent initiative by SADC information 21

Praject, part of the communication wing of
SADC, undertakes to develop a curriculum (or pro-
gramme of learning and teaching) to introduce at
journalism education and training institutions in the
SADC region that focuses on coverage of regional
development and integration. That it is important
to enable infarmed, probing and indepth coverage
of the region makes this an opportunity to make
a useful intervention in journalism education. That
SADC i5 @ regional body pioneering a curricular
process 1o encourage coverage of itself and its
processes might infroduce a concern about the
critical potential of such an mitiative.

Working fram a position that the media po-
fentially can [urther concern for and awareness
of issues of social justice, this paper sets out to
discuss and reflect on the extent to which this
provides an opportunity to nurture journalistic and
media practices that promote democratic thinking.
It does this by first contextualising SADC, its objec-
tives and concerns, and the issue of regionalisation
on the African context. Then, with this background
in mind it moves to an overview of SADC's media
and the media coverage of SADC in order to con-
sider the possibilities for such a curriculum within
the context of the media and media education and
training mstitutions in SADC, before discussing the
form of curriculum that is envisaged as appropriate
to this challenging context.

THE DRAFT CURRICULUM

... The general aim of the programme is identified as
fostering an approach to media coverage of SADC
which serves the development of the region while
promaoting critical and democratic journatism.

Broadly speaking, the approach calls for the
leamning to be conceptdnven and defiberately sets
out to integrate different journalistic and media par-
adigms with media practice. This curriculum pro-
gramme does not foreground isclated skills, nor is
it tightly prescriptive about a single methad and set
aof technical skills. Rather, it sees the challenge as
one of developing broad understandings to inform
the work of journalists and media practitionsrs in
relation to civic or ‘development’ journalism and to
SADC. It therefore sets oul to identify aspects of
the history of journalism that refate to the fostering
of citizenship. This aims to enable media practition-
ers to assess the appropristeness of particular
approaches under parbcular circumstances, A
prachce that s iformed and contextualised and
that incorporates a sense of responsibility to cnil
society is proposed.

The pedagogy assumes an cutcomes-based
approach that s explicit for learners and teachers
and assumes active learning. |t needs to be fex-
ible enough to be useful for diverse learning situa-
tions, to work as.a discrete module as well as to be

suitable to incorporate and enrich other teach-
ing modules. An actionresearch cycle whereby
students engage n directed activiies, which are
reflected on critically with lecturer/peer guidance,
and then reworked in the light of the feedback and
the task-based approach focus call for engagement
with broad knowledge bases and includes both indi
vidual a5 well as team work. Practical work is envis-
aged as both topical and investigative.

STRUCTURE

As lhe programme seeks to provde appropnate
knowledge for journalists to cover the SADC suly
region from a citizencentred paradigm, two sets
of knowledge are identified as important to this
project and one section is devoted to practical
production, resulting in a three-pronged structure
which media educators can use according to their
perceived needs.

1. Informed understandings of SADC as a subre-
gion, the countries that constitute i, and a greater
understanding of their political, economic and de-
velopmental needs.

This saction seeks to introduce regionafism as
a global phenomenon and to explore it in relation
to SADC, to explore the institution of SADC and its
political agenda, develop a broad knowledge base
about SADC as a region, as well as to construct &
convincing rationale for media practitioners to mo-
tivate them to cover SADC more thoroughly, mare
regularly and in line with the concerns of citizenship
in the region,

2. The development of different forms of journal
ism - media frames and perspectives

This section provides as overview of the ways
in which public and ‘development’ journalism has
been practised, the forms it has taken under partic-
ular circumnstances. and the mplications of these.
The aim of this section is to develop an understand:
ing of how concerns with citizenship have been
articulated in differenl forms of journalism since
its inception. The purpose of this section is not to
provide a prescriptive model to guide media cover:
age of SADC. Instead, it provides a set of perspec
tves that talk to the underbying issues of citizenship
in media coverage, which can then be drawn on
thoughtfully by media practitioners in different lo-
cations, working In different forms of media, and
talking to a range of different audiences.

This section first focuses on the normative
vigw of journalism and its role in relation to citizens
(Curran 1991), As this is the naturalised approach,
the practices and their implications for citizenship
are explored in relation to democratic issues. Then,
in contrast to this normative view other approach:
es are covered. [mportantly in relation to African

media production, the NWICO debates of the
19705 and 1980s foregrounded issues of global
capitalism and economic imperialism and gave rise
to two approaches to media production in non-n:
dustrialised countries that have been described as
‘development’ or ‘developmental’ (sunshine) journal:
ism (Ogan 1982), and participatory communication
{Servaes 2001). Similar concerns about the role
of the media were subsequently taken up two dec
ades later under the rubric of public/civic journal:
ism inurban America (Rosen 1999, Merritt 2002).
This section seeks to point out the significance of
the key concerns of these forms of journalism in
order to inform shifts in media practice and thereby
to the broad SADC project.

3. Meda strategies for media coverage of
SADC:
a. dealing with ‘development’ issues
b. journalism as a means of development

The aim of this section is to establish an explic-
it strategy for media coverage on the SADC region
that draws on the knowledge and understandings
developed in the pravious sections. It is directed
to producing media that covers SADC in relation
to those developmental processes pertinent to the
sub-region and to reflect on the journalistic prac-
tices used. It foregrounds the principles of civic or
‘development’ journalism and from a citizen-centred
approach focuses on intensive media production,
Intrinsic to this 15 a problematised view on news
values, the role of the journalist and corresponding
ethics or a sense of responsibility to civil society,

Accordingly, it advocates that citizen-centred
journalism not be construed as politically correct
media nor prescriptiive of a particular ling, that it
does not lapse into sunshine journalism [minis-
ters opening schools, etc), nor be aboul conflict
glone. It proposas that it can cover any topic but
foregrounds conceptualising the story to include
citizen-based news; it can also be disseminated
through any mediom. It acknowledges, however,
that it is not necessarily straightforward and calls
for media practitioners to eschew formula in order
to think outside of the box,

ConcLusions
This paper began as a reflection on the initiative
taken by SADC to enable a focussed learning

SADC
region?

programme on SADC media coverage on regional
integration and development. it has attempted to
be mindful both of the opportunities it presents
for media education and traming and civic-minded
journalism and media prachice. Chearly, my position
has been that it offers possibilities for impacting
positvely on media education and training. The en
visaged programme can be perceived as relating
to journatism education more generally as it is con-
cept based and can be adjusted for other modules
as well as contributing to the existing body of learn-
ing materials which are relevant to local contexts.

I anticipation of particular responses, | hasten
to add that | acknowledge that there is an idealistic
element fo such work. But then the same must be
said of the larger enterprises of education and de-
macracy. For media educators and practitioners in
SADC countres with highly repressive media envi-
ranments it might be senously challenging to man-
age the envisaged programme. Sovereignty-boost
ing and shadow forms of governance described at
the beginning of the paper foreclose the opportuni-
ties for critical engagement in numerous ways. If
the concern of such leaders is with their own rather
than the public good, civicminded media has to
be an anathema to them. This programme does
not fake this into account or propose strategies
explicitly to address this, but such a programme s
arguably important precisely in those spaces.

Finally, however, the success of the programme
will also depend on the quality of the materials and
white a fair amount of thinking and work has taken
place to this point, they are not yet produced, This
is really the crux of the whole enterprise and as
these are yet in process, for the moment then the
jury must remain out.

For full text and references, see
hitp:/Aournruac. zascolloguiumypagers. html



INTRODUCTION: REVISITING THE ‘THEORY'
VERSUS ‘PRACTICE' PROBLEM
This paper fiows from one of a number of atiempts
being made by the Department of Journalism and
Media Studies at Rhodes University to straddie a
perceived lack of congruence between the 'aca-
demic’ and ‘vocational’ streams of the curriculum.
While | usually teach writing and editing on the
‘vacational' end of the curriculum, | have been as-
signed responsibility for integrating the Journalism,
Democracy and Development and Critical Media
Preduction dimensions of this semesterlong, third
year level course. Over 100 students from six spe-
cighsation areas (writing, design, photojournalism,
new media, radio and TV) together with eight Media
Studies and Media Production lecturers will collabe-
rate on the project in the second half of 2005, so a
lot is fiding on its success.

| hepe that the experience of doing this course
will destabilise the notion that when | teach writing
| should have in my head an ‘ideal type' of journal-
ism practised in & mainstream newsroom. | have
ahways been somewhat uncomfortable with the as:
sumption that there is a canon of generally accept-
ed and unproblematic routines, procedures, skills,
ethics, organisational - arrangaments, research

A commitment to critique
may help students to push
the envelope in terms of

journalistic method, style,

Educatlng for
a democratic
media system
In South Africa

This paper explores one of a number of courses being designed in
the Department of Journalism and Media Studies at Rhodes
University in response to a perceived lack of congruence between
the ‘academic’ and 'vocational’ streams of the curriculum. The
course - Journalism, Democracy and Development and Critical
Media Production - aims to encompass and bridge media studies
theory and media production outcomes. In particular, the paper
will argue that it is only through the mainstreaming of some
‘reformist’, ‘alternative’ and ‘oppositional’ approaches to the
production of journalistic texts that the complex set of
requirements for a democratic media system may be met.

methods and production techaiques that must be
covered, Mevertheless | have continued to teach
this set of professional standards and practices on
the vaguely received wisdom that studenls must
be prepared for therr future careers in a competi-
tive industry.

Some of this goes. aganst my better judge-
ment since, as someong with a general education
in Media Studies, | am aware of how mainstream
Western journalistic practice and content has
been subjected to sustained and profound critigue
from multiple vantage points.

As a ‘production lecturer’ | felt | did not have
sufficient time and space in the writing and editing
courses to encourage students to produce practi-
cal work framed and informed by “critical theory’,

Despite taking a host of Media Studies courses
throughout their degree, | am concerned that -
along with their lecturer — my students leave at the
door of the practical classroom some of the under-
standings cultivated by these theoretical courses,
One of the main reasons for this oversight remains
the continued physical and conceptual separation
of mast media shudies theory (with its emphasis on
critique) and media production practice (with its em-
phasis on technique) - the parailel ‘academic” and

fnrm, and
structure.

‘vocational’ streams in the curmiculum are taught by
different academics and the relationship between
them has historically been under-developed and
sometirmes even apenly hostile. Of course, we are
it alone in this,

Thus, one unfartunate result of the separa-
tien is that the theory and practice of a long list
of nonmainstream pournafisms — which are usuatly
categorized in the literature as either ‘reformist’,
‘interventionist’, ‘alternative’ or ‘oppositional’ (see
for example, Atton 2002 and Glasser 1999) — are
either ignored or fleetingly presented as ‘extreme’
case studies incourses, because they are assumed
to be minarity pursuits of a radical fringe. This paper
asserts that it could legitimately be part of my aca-
demic mission to theorise and test journalistic ap-
proaches and technigues appropriate to South Af-
rican conditions - while | am a ‘writing and editing'
lectirer, | could also surely aspire to add the label
or identity ‘journalism scholar'.

CRITICISM VERSUS CRITIQUE

For me, the principal 'faults’ of my students' work
lie not in the many: carrectable mistakes of accu-
racy, grammar, syntax, story form, atiribution, gen-
eral knowledge and so on {although it is undeniably
important that these mistakes be pointed out and
corrected), but in the fact that this work is seldom
informed by a challenge to ‘the form of society as
a whaole'. This is because students do not realise
that they are cperating in a particular paradigm,
which makes the very possibility of mounting this
challenge impossible, They cannot adequately
articulate what the various approaches to journal
ism are for, or what they as journalists could or
should be for or against, Some might say it is not
our job to engender or mount a political challenge,
But to act as if what is given is what is normal,
15 itsell an unacknowledged yet highly ‘political
pasition to take.

One has a limited amount of time within which
to teach. Should one use that time to run endless
hard news writing assignments, clean up sloppy
grammar, or run news awareness tests? Or could
one use this time to help students discover a sensa
of the posaibilities and purposes of journalism?

It is my contention that some of the weak-
nesses identified in the Sanef skills audit - a lack
of reporting, writing and accuracy skills among
reporters - might be ameliorated by an education
that builds commitment through ngaorous thinking
about the nature of journalism.

A commitment to critigue may help students
to push the emvelope on in terms of journalistic
method, style, form, and structure.

Is this setting the bar oo high? On the other
hand, if Media Studies lecturers expect critique to
be at the centre of their work, why should | have to
settle for anything less?

JOURMNALISM, DEMOCRACY AND DEVELOPMENT
The new course in Journalism, Democracy and De-
velopment at the third year level is premised on
the idea that differing conceptions of democracy
and development have implications for the way
journalism is conceived, organised and produced,
which in turn shapes journalistic form and content.
By exploring this relationship between ideas about
journalism's role and the alternative assumptions
and practces of various Journalisms’, this course
aims to bring together - through critique — the Me-
dia Studies and Media Production components of
the third year curriculum into something described
as ‘critical media production’.

The course will require students to research
and evaluate a number of different approaches to
and definitions of democracy and development.
In groups, students will have to forge a common
understanding of democracy and development and
the kind of journalism they propose doing in pursuit
of these ideals.

In Module | of the course (Term 3 of 2005), the
two weekly double period lecture siots will be used
to map out the thearetical and conceptual context
tor the course and to set up a production plan for
a themed 'critical media production’ project, which
will be run for the durabion of Term 4, The focus m
this term is-on the vocabulary of analytical terms
to describe the complex ways thatl different ap-
proaches to journalism enrich a composite demao-
cratic media system.

In the final term, students from all speciali-
sations will collaborate on a multimedia project
themed "Rhodes in Africa, Africa at Rhodes' using a
range ol non-mainstream journalistic 2approaches.

Who's aFraID oF Apvocacy? THE
ORGANISED PUBLIC SPHERE

Since the closure of the ANC newspaper,
Mayibuye, we have endwred a curious stuation
in political life where the largest poliical party in
Ihe country does not have its own general interest
rmedium.

Why doesn't Cosatu, one of the largest trade
union federations i the world, have its own radio
station ar regular, engagingly written print titles?

And, even if they did, would any Rhodes journal-
ism graduates want to associate themselves with
this sort of title, this sort of advocacy? The class-
and race-based distortions of the journalism intake
at Rhodes are cause for concern here. Add to this
the lack of fnancial incentives, which is another
reason aur students don’t see themselves working
for the TAC or community radio stations, Bul, per-
haps the most compelfing reason they are scared
off is the stigma some journalism educators attach
to these johs.

s there such a thing as an advwocacy journalist
and, if so, should we educate some? To what extent
are we responsible for the crisis in the orgamised
public sphere in South Africa (the woeful paucity
of media produced by subaltern counterpublics)?
I advocacy is a legitimate part of 2 democratic
media system, why aré we as journalism educa
tors so scared of it? Why are we unwilling to give
our support to a more radical conception of the
democratic role of media to balance the playing
field of journalistic practice in our country? What
do we lose by locating ourselves in this place of
afvocacy, at least for part of our curriculum? And,
can we come up with some realiy innovatve think-
ing abiut how to best support this orgamsed public
sphere in the South African context?

For full text and reference, see
http:/gourn.re.ac.zascolloguivm/papers. fitm|



g Blowing our own Vuvuzela:
Lessons for journalism
” e s o o education from

of tough newsroom issues. These are all a part of the reality
of journalism practice and usually the most difficult things

for students to learn, as they require confidence, assertive
ness and skills that are not easily conveyed in conventional  also makes students more marketable to industry, where a

classroom situations. Formal learning artificially separates  publication record may be considered more important than
out particular skills from each other and teaches them to  a journalism degree. Research into journalism education n

] [ ]
students as individual cutcomes. Working on a student publi-  the United States in the 1990s found that 78% of new jour-
cation requires them to draw on all these skills in an environ-  nalists had werked on campus publications. The research u I c a I 0 n
ment in which there is still some support. It thus takes them also found that newsroom recruiters considered working on

to an advanced level of journalistic practice. campus news media more important than having a journal
It is for these reasons that the Wits Joumalism and Me-  ism degree,
dia Studies programme established a weekly campus news- Howeyer, the benefit to students of the Vuvuzela project It quickly became apparent to us that the Vuvuzela ex-

paper, called Vuvuzela, Staffed by students, the production s not limited to the development of professional skills. The  perience allowed our student reporters to confront on a
of the paper is fully integrated into the curriculum — working  issues facing journalism education have been characterised  dayio-day basis many of the issues we were studying on
on Vuvurela is an assessed component of the Honours de- in & number of countries as a choice between mvesting n  a theoretical level: from ethics to issues of representation.
gree. Facully and professional journalists mentor students  teaching prachice (through projects such as Vuwuzela) orin - The most obvious connection is, broadly, to theory about
i producing the paper, n order to mantan professienal  adding more academic courses. In the United States, the  the factors that infleence the production of content. These
standards. decision in 2002 of the new president of Columbia Univer-  would include questions of who setects the news, what are
The first function of Vinuzela is to serve as a leaming  sity, Lee Baollinger, to suspend the search for a new dean of  news values, the impact of organisational culture and work-
tool, which sets two prionifies: that students first and fore-  Journalism provoked a stormy debate around Ihis perceived  ing routines on journalists, and issues of how sources influ-
most learn and practise the craft of journalism, emphasis-  divide.{See the article al http//journalism.nyu.edu/pubzone/  ence the news.
ing professional values and conduct, and that students are  debate/forum. 1 .essay.himl.) Furthermore, the university community adaphing to the
aware of their readers and ensure the paper serves them, Bollinger had expressed concern that the posigraduate  arrival for the first time of a medium such as Vuvuzels has
Because mentars supervise this process, il means thal  journalism programme n a university known for research  provided a fascinating case study of the role a news publi
Vuvuzela is not a radical, experimental student publication.  excellence appeared to be narrowly focused on professional  cation can play in a community, providing a link to debates
However, it is importanl that they develop a certain level  practice, “To teach the craft of journalism is a worthy goal  around the role of the media in society. The question of
of autenamy, so the mentors need to step back gradually  but clearly insufficient in this new world and within the set-  whether the media should be a watchdog of government be-
over the annual cycle and allow them more space to make  fing of a great university,” Bollinger wrote to his faculty. comes moere tangible when student reporters are reflecting
decisions. Much of the criticism of Bollinger's position fell inte the:  on how to-relate to student government or the university ad-
The impertance of coaching in newsrooms is already  “journalism is thinkelogy” camp, which argued that a focus  ministration: The impact of particular news stories on their
well recognised; and has been advocated by such traiming  on writing and reporting stories develops conceptual skills.  instiutional environment helps them consider certain media
centres as the Poyriter Institute. Orulle Schell, Dean of Jour-  Others argued that journalists need to understand their cone effects theories, like agenda-sefting.
nalism at Berkeley, argues that young journalists wsed to  text. However, some commentators have pointed to the the- Finally, another aspect of learning from the produc
benefit from intensive feedback from senior journalists and  ory vs prachce debate as an artificial distinction. “The idea  tion that is difficult to guantity is the extent of professional
editors at news publications. “What has changed within our  that a department or school should be one or the other, 2 socialisation that occurs in the Vivezels newsroom. Some
lifetimes is the ability of "media cutlets” (as they have come  socalled bool camp versus a place for thinking people, is, it research has shown that experiences in news organisations
to be known) o mentor and cultivate young journalists in - seems to me, sily,” writes editor and journalism teacher Les "have an important impact on journalists’ perceptions of
the best traditions of the craft at the lower reaches of the  Gura. In South Africa, too, journalism educators have seen  thew occupation” and that they generalise about the profes.
professional ladder,” he argues, This places the onus on  the 1ssues confronting journalism education as more com-  sion from their specific workplace expeniences. Socialisa
journalism educators to provide that step. plex. John Wilams argued in Ecquid Now that “problems  tion also helps journalists develop commitment to the pro-
Assessing the students' reporting and wrifing is relative-  in the real world do not emerge within specific discipiinary  fession, an adherence to certain kinds of ethical conduct
Iy straightforward, as they submit a portfolio of their work,  boundaries”. Bul the question remains: what do we teach, anda general agreement about news values. Organizational
including copies of both their first draft and their subbed  and how? experience also plays a role in whether new journalists de-
copy as it appeared in the paper. More difficult is the assess- Theory and practice are still generally sorted into differ-  velop a commitment to the profession. However, it is clear
ment of their roles in the production process, particularly  ent streams in academic institutions, usually for pragmatic  that newsroom socialisaion can also work against the re-
those which imolve team work, This is recorded on a grid  reasons relating to the teaching needs of programmes or,  fective and criical approaches required for media sludies,
that is filled in weekly by mentors, assessing each student  in certain institutions; for historical reasons. Teachers, too,  as it can encourage young journalists to commit to a partic:
on his or her organisational function, often come either from academic backgrounds or from  ular professional idealogy that is resistant to critiques of it.
A distinctive featore of the newspaper 15 that it is a part-  journalistic lives. So how do we implement the recommen-  Socialisation into the relatively idealistic journalistic work at
nership with Media 24, who print the paper, handle advertis-  dation to “integrate courses across disciplines ... break  Vinwuzela may also set students up for conflict when they are
ing sales, and sponsor mentors and internships. Once costs  down artificial boundaries™ Although it 15 often necessary, required to function in more commercialised environments,
have been covered, further proceeds will go first to develop  for pragmatic reasens, to maintain separate theory and  To avoid this pitfall, which we would argue fies at the heart
the product, and thereafter be shared equally by the parl- practice courses, they can be taught in a way that allows  of the practice vs theory debate, requires that the Vuvuzela
niers, This structure allows students to experience all the  sludents to integrate their professional practice with their  experience needs Lo contain that dimension of critical reflec:
advantages and disadvartages of working in a semicom-  understanding of media theory. This is easier to achieve wath  tion that is usually the domain of media theory.
mercial enviranment, forcing them from fima to time to grap-  working journalists, as courses can be designed to use their

ic work at Vuvuzela
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; ple with ethical questions. They must be aware of the need  own experience to help them see the relevance of research For full text and references, see
m for the paper to be sustzinable and viable, However, the and theory to their understanding of the medsa they work in, http: Aourn.ru.ac. za/collogquivmy/papers. hitmi
m publication is not profitmotivated and is therefore free from  However, with students who have no néwsroom experience,

some of the worst ravages of rampant commaercialism. it is harder to achieve that mtegration.
ﬁ It 15 axiomatic in jpumalism education in many countnes

that working on campus media provides students with in-
valuable expenence and develops their professional skills. it



Teaching critical journalism:

towards a paradigm for
South African media

education

This extract discusses the example of the educational model offered by Addis Ababa University
Graduate School of Journalism and Communication. Its benefits are enumerated, as are the
challenges of applying the model to a larger class.

oday, because of the inevitable cost-cutting

exercises, as well as the exodus of more ex-
perienced journalists from newsrooms, universities
and journalism schools have to take the place of
mentorship of junior reporters by seasoned jour-
nalists.

THe “GimiexoLLen MopelL” at

Aoois Asssa Universmy

The first intake of students at the Addis Ababa Uni-
versity (AAL) Graduate School of Journalism and
Communication began in 2004 and consisted of
just 27 students. Prior to the intake, a long plan-
ning process had been undertaken in a joint ven-
ture: hetween AAL and the Gimlekollen School of
Journalism and Communication in Kristiansand,
MNorway, Through its owner orgamsation, the Nor-
weglan Lutheran Mission, Gimlekollen has more
than 50 years' presence in Ethiopia.

The aim of the Graduate Schoal's programme
15 to train critical journalists for the Ethiopian media
emiranment and also to equip students with aca
demic competence, in order to pursue media re-
search and PhD studies, content thus being partly
practical and partly theoretical. The programme
has a particular focus on news and investigative
journalism, as well as issues related to media, de-
mocracy and human rights.

The educational mode! deployed in the pro-
gramme 15 referred to as the *Gimlekallen Model®,
where three legs make up the foundation; the inter-
relation between theory and practice, an emphasis
an issues of democracy and human rights, and
the importance of ethical consciousness, Conse-
quently, teaching and training is undertaken by
expatriate instructors from all over the world, The
programme also offers shortterm Iraining courses
for Ethiopian journalists.

Teaching at AAL's Graduate School has been a
remarkable learning curve. Apart from the underly-
ing “Gimlekollen model" philosophy, there is a sub-
stantial amount of flexibility in the course from the
lecturer's perspective. Using my one course — print
and web journalism - as an example, the students
enralled in the course co-determined, after some
discussion, a civic journalism approach; they want-
ed their stories to bring about what Ettema and
Glasser (1998; 189) would consider the three ac-
complishments of investigative journalism;
= Publicising senous instances of systemafic

breakdaown and nstitutional disorder;

+ Accountability - demanding an account of the
situation from those who are responsible; and

» Salidanty - establishing an empathetic link be-
tween those who have suffered in the situation,
and the rest of us.

The students at AAU at this stage choose

It concludes with a brief
discussion of the role that
postgraduate education can
play for journalists.

between broadeast journalism and print and web
journalism, so it is relatively easy to connect with
a group of 15 print and web journalism students, |t
allows a lecturer to mark pedantically, picking out
every mistake, from the concept through to spell
ing and grammar (an enormous advantage -indeed
vital - when teaching English secondlanguage stu-
dents),

The Gimiekollen approach works partly be-
cause of the small classes. Also, the students are
carefully chosen through stringent seléction proce-
dures, so there are none of the literacy problems
endemic in South African universities. And being
an MA programme, many of them come from a
media background with working experience, or an
atademic background, or some other position of
employment - thoy tend to be mature shidents,
wanting to achieve and willing to work hard. The
School itself is small enough, and lor the time be-
ing, ndependent enough, to move quickly and crea-
tively to respond to what is going on in the world.

Students in my group wanted to focus on spe-
cific problems, both in the student community and
the larger communities of Addis. Given the short
time frame, this couldn't be too detaled or in-
depth, but it was a starling point, Having class dis:
cussions similar to those that would take place in
a newsroam, stories (both hard news and features)
were identified and | followed them through the
PFOCESS, ON OCCASION EVEN ACCOMpanymg some
as they pursued stories.

In the classroom we could then discuss the
context of each story, the culture of the community
affected {if relevant) and the sensitivities invalved,

The best journalists
are curious,
independent,
critical thinkers.

and the group could Tollow each story through the
writing and editing process. The students them-
selves were very aware of the need to attract read
ers fram the wider university community, and came
up with a number of imnovative ways of attracting
this predominantly young audience, with sugges-
fions often mvokving the Intermet and email,

Where writing was concerned, we began with
the core concepts, but quickly moved on from
there, | encourage the use of good, provocative
writing. | alse encouraged the group to write opin-
ion, partly because today many young people
do it all the tme, in blogs, on chat pages and in
forums.

The result of this approach has been that st
dents learmed a variety of important aspects of
journatism, including:

« The importance of ethics;

e The need for critical thinking;

« The importance of computerassisted
reporting, especially use of the Internet and
amail;

o Collaboration and teamwork;

= The ability to cope in a fast and everchanging
environment;

Adoption of a global perspective;

Leadership on a variety of levels; and

The importance of tenacity and indepth re

search when investigating a story.

There were many other interesting features of
the AAL Graduate School's course contents. For
example, the way praphics are being presented
is in the context of “a new graphic sensibility to
the presentation of infarmation, not just calour pic-
tures with white space around them”, to quote a
colleague.

What | have learned from teaching at the Grad-
uate school - and have brought back with me — is
a pedagogy that aflows, in a sense, for the co-crea
tion of & course based on shared goals between
students and lecturers. | think the students found
this empowering. it necessitates a more fexible
syllabus, but most importantly it requires the st
dents to get out of the classroom environment and
into the community at large,

Also, they learn from the beginning the dis-
tance necessary to produce a fair and balanced
story {om more than one occasion, students rec-
used themsetves from stories on the grounds that
they were too personally involved).

There are pther pedagogical goals | could men-
fion here: primarity that | wanted the students to
think deeply about what the role of being a journal-
ist entails. | wanted them to learn to work with each
other, but also with strangers. It was also impor-
tant to me that they gained some insight into the

complex challenges faced by different groups of
people — the ability, if you like, to empathise with
people who were completely different from them.

And lastly, [ like to think the course stretched
their writing abiliies and challenged their research
shills,

| reafise that these pedagogical goals are ex-
tremely difficult to attain when teaching a large
class. My current undergraduate class at Unizul,
for example, has 127 students — and it becomes an
impossible task to give individual detailed attention
{0 each student, although | do attempt do s0. What
would alleviate my situation is a sponsored system
of tutors (graduate or semior), each (utor taking
close pedagogical responsibility for 2 small group
of around 15 students. This arrangement should be
taken senously and institulionalised. Some univer-
sities already allow for a similar system: perhaps
those who cannot afford the extra cost could apply
to outside organisations for funding.

Howewver, my Honours and MA students have
taken to the concepts with tenacity and enihus
asm, Over and above the previously mentioned
pedagogical insights, the Honours group now free-
lance and regularly publish in KZIN newspapers.

IMPORTANCE OF POSTGRADUATE STUDY

For some types of journakism — communily news-
papers, for example —undergraduate traning could
he sufficient. But for 2 journalist wanting immediate
employment at a major national daity newspaper,
or international magazine, or wanting to specialise
in some area, | believe they need training at post
graduate level, The best journalists are curious,
independent, critical thinkers. You aren't going to
teach a student how to think by teaching him or
her how to weite hard news in an inverted pyramid
style.

Quinn (1999} argues that postgraduate pro-
grammes are starting to flourish internationally,
and many journalism schools no longer offer un-
dergraduate programmes at all, as undereducated
journalists realise they need more specialised
knowledge. “The fulure in education belongs to
wniversities that can offer these courses - even
onling, in some cases” (ibid),

For full text and references, sea
hittp:/Aourn. ru.ac.za/colloquivmypapers. itml



After eleven years of democracy,
diversity is not reflected in
front of our classrooms.

Reflections on mapping the curriculum
— towards Afro-humanist values in identifying ‘new
basics’ in South African journalism

A new location for journalism
education and training is argued
to be within the spheres of an
Afro-humanist philosophy and
culture. In this philosophy and
culture, the concern for human
welfare, dignity and values from
within an Afro-centric paradigm
are paramount. This exploration
will hopefully lead to a new set
of “basics” of what journalism
education and training should be,
and could lead to answers of how
it should be taught.

QuavFicaTions

JE&T: For the purposes of this paper, the gues-
tion anly concerns itselfl with journalism, and not
with other manifestations of mass communication.
Education and training. E&T, thus relate to journal-
ism only, and not to the popular Journalism Mass
Communication (JMC) configuration. “JE&T” there-
“fore refers to entry level journalism education and
training at tertiary institutions only,

Afro-humanist/Afro-humanism,  ubunfy journal-
ism: A theoretical framework that takes its basis
from the liberatory theory, with elements of de-
velopmental joumnalism, as it expanded from the
Western libertanian model; also defined as an
Africanised journalism based on the principies of
ubunty {Blankenberg, 1999:1} as "an egalitarian,
hurmanist philosophy™,

There are caveats around the term ubuntu, be-
cause it is described as an “ideal” concepl, one
which therefore promotes “an ideal of kberatary”
journalism.,

Ubunty usuatly translates to read as a shared
humianity, an aspect of communitarianism, to be-
have humanely toward others. It has also been
described as African humanism, which includes
“sympathy, care, sensitivity to the needs of others,
respect, consideration, patience and kindness”
(Chikanda, as cited in Prinsloo, 1998:42).

To summarise, African liberatory journalism
should be located within an Afro-centric, Afro-hu-
manistic, ubunby paradigm, with its object human
welfare, dignity and values, and which should be
embraced in JE&T programmes. It raises the ques-
tion how ubuntu and “chjectivity” can be aligned.

How DOES OME TEACH THIS NEW

JOURNALISTIC PARADIGM?

If one assumes that the cutcome is a vocational
journalism  qualification, students should be
equipped with the basic skills and knowledge of
entrylevel journalism as identified according o
Audit 1, and it should go beyond that; these skills
should be practised within an Afro-humanist ubuntu
journalistic maodel.

WHAT A JOURNALISM PROGRAMME SHOULD BE
The students

There should be a focused selection programme.
Students should go through a selection process
that can assess whether they have the potential to
comply with the basic requirements of journalism,
This means prospective students should have, rela-
tive to an undergrad or postgrad course, a certain
proficiency in reading and writing, as well as an
awareness of news.

Selecting  suitable students mean smaller
classes — to ensure individual, quality E&T, Mass
communication mighl possibly be taught in mass
classes. Journalism can only be taught in small
groups on an individual basis.

The teachers

Journalism can only be taught by experienced, ac-
complished joumnalists from a jounalism practice
paint of view. There is also reason to-suspect that
those who teach certain journalism related courses
and who never have been journalists, do so with
a somewhat derogatory reference to journalism
and its practice, What impact will this have on the
minds of beginners on the eve of entering their cho-
sen cargers?

Another concemn is that after eleven years of
democracy, diversity is not reflected in front of our
classrooms.

Journalism teachers should constantly chab
lenge current thinking, and question existing para-
digms through research, even if it means the indus-
try feels the “boat should not be rocked”,

Journalism has a unique mode of teaching -
therefore the studentecturer ratio simply cannot
be replicated from other disciplines and be applied
to the “academic newsroom”,

Curriculurm

Afro-humanistic, ubunfu iberatory journalism should
be researched as a way of seeking to address and
redress existing libertarian, Western style concepts
and practices in the newsroom, and translated and
mainstreamed into a new curriculum for JE&T. An
example of how such “new thinking" was incor-
porated inte JE&T &5 the Polytechnic of Namibia
where gender was mainstreamed into their curricu-
lurm (Morna and Shilongo, 2004).

e A rethinking of existing programmes should
result in-a new curriculum together with new mate-
rials. Textbooks and other materal should support
and reflect the enmnsaged new paradigm.

+ Higher (conceptual) and lower ipractical) order
skills should be combined to ensure critical, analyti-
cal, mdependent minds whose “bultshit detector” is
conslantly switched on,

« Even at postgraduate level, languages must
be compulsory madules,

o Curnculum content that will provide the pro-
spective journalist with enough writing practice
— "wou learn to write by writing” (Cillie, 197%4].

Writing i= one of the skills in which practical and
conceptual skills converge and is the basic skill
expected of a beginnerfournalist. It encapsulates
other skills: informabon gathering {the skill to
conduct interviews and to do research), skills to
identify news values to ensure a news report, skills
to package the report in a way that reflects the
fact that the student knows what legal and ethical
stumbling biocks are, and where the student is also
cognizsant of the liberatory, Afro-humanist, ubuntu
paradigm in which it should be done, as well as
technical skills to package the information for print,
broadcast or news media ACT.

o Curriculum content should form a bridge be-
tween the vanous media platforms to make the
prospective journalist multi-skilled for a career in a
converging mult-media world.

e A curriculum that includes a knowledge of di-
versily issues, an awareness of stereotyping and
representation, and the know-how to apply this in
practice.

e It means real issues of the “here and now”
should be included in curricula — such as gender,
other diversity issues, HIV/aids, poverty, globalisa-
tion, xenophobia, as well as aspects of ICT and how
it impacts on the dissemination of information.

»  Itincludes interaction with JE&T on the rest of
thie continent.

e This curriculum content should provide the
news industry with sound generalist repaorters for
the newsroom.

« [he beginnerjournalists should not only repl-
cate existing news practices, bul should also be
confident in their education that the practice could
be broadenad each year with skilled journalists who
question their own profession in everything they
do.

+ By adding seminars as part of the curmculum
that will support success and which will redress one
finding in Audit 1, namely a lack of life skills. Such
seminars and workshops could be on tme mam
apement (ar rather, more accurately, self-manage-
ment), intercultural/multicultural  communication
skills, conflict management, and an understanding
of what a holistic health lifestyle means,

= The studentnewsroom - the laboratory
— should have equipment representing all media
platforms so that they can get hands-on training
as part of their daily curnculum, which should also
inclede a dally news conference,

» But mast importantly, the curriculum showld
contribute to prowding the SA citizenry with rabust,
but responsible journalism.

Collaboration

s There should be close co-operation between in-
dustry and JE&T, not only in berms of sponsorships
and bursary schemes, Interaction and an almost
revolving door- of rolemodel journalists visiting
as guest lecturers, bringmg the newsroom — and

the real world - into the lecture room, should be a
characteristic.

e Industry should also help ensure that the latest
technology is available for JE&T.

o Industry should always be transforming itself,
and answer to an Afro-humanist paradigm, soas to
be recipients of these “transformed” journalists.

o Provision of media products (newspapers,
magazines) as small investments by industry to
JE&T. How can beginnerjournalists otherwise
stidy unless. they are exposed 1o daily/weekly
news products? These are the real textbooks in a
JE&T programme.

Community involvement

There should be community involvement in the
form of experiential training at a community news
product. This will not only teach students journal
istic principles, but will also make them aware of
the primary task of journalism — to give a voice to
the voiceless, and to embed responsibility towards
communities within individuals, in accordance with
an Afro-humanist, ubuntu paradigm

IN summary

The “how” in the curmculum should be taught in an
inter-paradigmatic, interdisciplinary and multidisci
plinary, way — incarparating those basic doing and
thinking skills that the news media expects from
the beginnerjournalist - and of which the require-
ments of ubuntujournalism form the basis.

ConcLusion
How should one teach journalism at an academic
institution?

With a new paradigm of journalism which an-
swers 1o an Afro-humanist set of values, and which
would follow:

s 3 complete rethinking, resmagining and re-
execution of the basics of the profession of
journalism by

» atriumvirate of role-players, namely the indus-
try, the teachers and media publics,

o which should result in a re-thought, reimagined
and re-executed curriculum,

= together with a transformed faculty to teach
this,

o together with own, indigenous teaching
material that would support this new paradigm

e to answer the queshion of understanding
of what humankind has done to discover what
fumankind is, and to prepare a new generation for
a future that cannot yet be envisaged and to pro-
vide prospective beginnerjournalists with the head,
the hands and the heart to become *servants of
the people”,

For fulf text and references, see
htto/Journ.ru.ac.za/coloquivm/papers. html



Beyond simulated

journalism
training

ISSUES THAT NEWS DEPARTMENTS

GRAPPLE WITH

According to Bumns (2002:7) the chaflenge for
moedern journalists is to find a way to negotiate the
often-competing professional, commercial and ethi-
cal considerations involved in finding and present-
ing news, while adhienng to a perception of journal-
ism as playing an important role in society. (| waill
refer to broadcast media, since thal is the field |
am currently teaching.)

| concur with Barnard (2000:139) when he says
that news is part of the very fabric of broadcasting,
often a measure of a station's credibility.

"Mowhere i5 the pressure for fresh content
maore keenly felt than by those involved in gath-
ering, selecling, writing and presenting news,"
iBarnard, 2000:1349).

a. Tradition?

Some editors might not allow fresh ideas from re-
porters about new ways of doing stories because
they don't want to be seen to be disturbing tradition
or fiddling with a winning combination,

Coupled with the pressures of deadlines, such
pravailing traditions could put constraints on those
rasponsible for news selection,

b. Hard news versus backgrounders

Faced with pressures of deadlines and the rigidity
of editors, journalists could take the line of least
resistance and select those news tems that are
easier to find and edit, e.g. press releases.

¢. Lack of story ideas

Some reporters could be relying more on press re-
leases or regular calls from police and emergency
services simply because they lack story ideas
— they cannat generate their own stories.

Surely anyone who is always rushing behind hard
news could be found wanting the day he/she is
reguested to produce contextualised, analytical
background reports.

d. Others

(ther mistakes that | hear on radio or on televi-
sion are what seems to be “lack of double-checking
stories, not only for content, but for grammar and
language".

Some mistakes do slip the eyes of other gate-
keepers,

PRMTI'IBAL TRAINING SHOULD NEVER STOP
The: debate about former technikons providing
prachice and traditional universities teaching theory

This paper argues that
journalism trainers and teachers
should look beyond traditional
teaching methods. First, the
paper looks at some issues that
news departments grapple with.
Then the paper focuses on the
importance of continuing with
practical training and related
challenges, with specific
reference to the Tshwane
University of Technology. The
author touches on teaching
methods before suggesting
solutions.

15 not @ big issu2 any more, Since Some universities
have established news laboratories for practical
training of students. They are producing newspa-
pers; some have radio stations, etc.

Practice should always be part and parcel of
journalism training. 'Practice’ does not refer to a
simulated training only. It also means the real thing,
If an institution is given other opportunities beyond
simulation, it should go for such apportunities.,

Let me make a specific examgple of our situa-
tion at the Tshwane Umiversity of Technology.

As in other educational institulions across the
country, campus radio stations are not run by jour-
nalism schools/departments. They are either run
by the student services depariments or the student
representative councils. The same thing is happen-
ing with campus newspapers targeting students.

It often leads to friction, with journalism depart:
ments questioning certain issues about campus
newspapers or radio stations, e.g,

e shoddy writing;

e ton much opinionated writing and less about
news; and

e vicdation of ethics,

On the ather hand, campus media establish-
ments might see journalism as wanting to take over
or interfering or imposing its values on such media,
This could lead to friction or animosity.

Instead of trying to take over the entire sta-
fions or the campus newspapers, the two journal-
ism departments found opportunities that could
add meaning to practical training for students.

. We entered into partnership with Capital media,
which publish community newspapers for various
parts of Pretoria. In the case of the western side
of Pretoria, our journalism students produce con-
tent for the newspaper (Record West News). They
gather, write, edit and do the layout of the paper,
while Capital media is i charge of advertising and
printing.

b. We have two radio stations at two campuses,
the Soshanguve campus and the Prétona campus.

The journalism departments at the two cam.
puses requestad one hour per week to have news
and current affairs programme on the stations. This
was aimed al giving journalism students a platform
to apply knowledge to practice by generating and
producing stories for the program.

Many stations have music programmes. Some
songs are played on almost all stations. Starting
current affairs was the only serious way to make
our station distinctive from others. Not many cam:
pus radio stations have dedicated current affairs
Programs.

One mistake committed by some radio stations
is thinking that topical news means hard news only.
As a result, they neglect background reports. As
a community radio station, to neglect background
reports 15 tantamount 10 accepting that there are
not enough socially relevant events/issues/activi-
fies taking place in our comenunities,

Yes, bulleting are important, but for us at the
journalism department, that's small fish, Anyway
the stations have been handling the bulletins on
thelr own; hence we decided something different,
j.e. current affairs,

In our current affairs programmes, we encour-
age more focal news in line with our license condi-
tions, We beleve that broadcasting news on a local
radio station indicates a sense of being truly local,

Again, our students are in charge of the pro-
gram {from story idea, to presentation and produc-
tion of the programme).

CHALLENGES

The main problems we are faced with are similar to

those facing other stations or institutions, namely:

« Getting our students to be creative;

= MNews judgement;

e Lack of story ideas; and

= Division of loyalty. Since students are obliged fo
contribute to both radio and community news-
papers, Some are 5o passionate about radio
that they don't give much effort to the newspa-
per, On the other hand, some love newspapers
and 50 don't show real commitment to radio.

TEACHING METHODS
There is no single teaching method that can achieve
a 100% result on its own. Journalism teachers and
frainers should try a combination of various meth-
ods to achieve desired results.

Qur students are individuals and all differ,
Engelbrecht (1999:4) suggests that lecturers ask
themselves Tollowing questions:

Practice should always
be part and parcel of
journalism training.

To what extent do our style and teaching meth-
ods and assessmenl system encourage and
sustain different types of students?

Do we promote, encourage or discourage rady
cally minded students in discussion groups,
or do we think such students could mislead
athers?

He says (1999:8-11) students have one of two
learming styles: a surface level process or a deep
level process,

A surface level process student is concerned
with covering content; learming and quoting infor-
mation verbatim; and wanting to know what is in
the exam paper [scope).

A deep level process student is concemad with
what lies behind argument and the logic of the argu-
ment; thinks about the whole picture; questions the
parts that are not clear; and always gueshons the
conclision and what something boils down to.

For a lecturer, it could be difficult to deal with
such a diverse group of students {not only ethnic,
racial, religious or cultural diversity, but differing in
the way they process information).

Wav ForwarD

Surely we cannot keep on moaning, Instead, we

should try 1o adapt and modify our approaches to

suit the current set-up while trying out other teach:
ing methods.

To borrow from Burns's (2002:31) state-
ment, journahsts hatutually modify and adapt their
strategies.

Even though educational institutions canmnot
match industry on the purchase of technology,
mast are Irving to install facilities that try to reflect
the real situation, Howewer, | think there are more
important challenges than technology, Journal
ists need editorial judgement, an ability to make
decisions, and news sense,

There are so many socially related stones
thera that our reporters could explore which the
audience could identify with,

But none of these stories are being told, be-
cause we are running after celebrities and other
public figures every day. There is nothing wrong
with covering hard news. One possible solution s
to combine hard news and features,

A radio reporter should make sure his/her
story has the ability to stimulate listeners to go out-
side themselbves and magine things, to be a story
teller.

e Thereshould be extra modules or lessons with
practical exercises and case studies focusing
on news judgment. The ability to identify news,
to gather and evaluate information, is crucial,

s We should introduce extra modules on the cov-
erage of issues that are crucial to the needs of
the country.

« Some editors need to be sent to refresher
courses on using alternative methods of sourc-
ing information or story treatment. It 15 difficult
to teach people new things, but when they
enter the market, they are told only tradificnal
methods of doing things work.

= Lecturers should be encouraged to attend
workshops and courses dealing with student
diversity.

o The sharing of parttime specialist trainers
among institutions close to one another should
alsn be explored,

For full text and references, see
http:ourn.ru.ac. za/colloquinmy/papers. hitml



On (not) teaching

journalism:
the experience of UCT

This paper focuses on UCT’s Centre for Film and Media Studies: what
it does and why. First, the course model for the Centre’s Media &
Writing course is discussed. Then, the struggle to establish the
Centre and the reasons for its success are outlined. Lastly, it asks
what the Centre did that worked, and might be applicable elsewhere.

CURRENT POSITION

The University of Cape Town established a major
in Madia and Writing in 2002 and a Centre for Film
and Media Studies in 2003, Currently the Centre
takes responsibility for two majors [Film Studies
and Media & Writingd and five streams within an
undergraduate Film and Media Production Pro-
gramme: in Print Production; Film and Television
Production; MultrMedia production; Scriptwriting;
and Radio (from 2005).

The two majors have attracted large numbers
of students and both rank among the si largest
majors in the Humanities Faculty: we have about
240 students in the third year Media courses and
150 in the third year ftm courses. In addition, the
Centre has a growing number of Honows pro-
gramme students and research postgraduates
registerad for MAs and PhDs.

ProcrammE or MaJOR? THEORY OR
PRACTICE? MIEDIA STUDIES OR JOURNMALISM?
Many students who come to: UCT to do Film-and
Media come with the intention of getting into the
Producticn programme, particularly the Screen
programme. As production only starts midway
through the second year of study and has stff aca-
demic and portfolio requirements, many students
evenlually don'l apply for the roughly 80 places in
Production or, if they apply. don't get n.

The fallback position tor stodents who
don't get into Production 15 that they, lke most
Humanities students;, do a general degree with
a double major. In the regular Media and Film
courses, students get opportunities to do creative
and project based work, We designed a major in
Media & Writing that combines the strengths of both
Journalism and Media Studies. Critical analysis and
theory without practical application are as point-
less as practice without theoretical reflection and
analytical rigour,

STRATEGIC STRENGTHS AND WEAKNESSES

When we started thinking about teaching media
courses, | took advice. Ken Owen told me most
editcrs preferred students wha had a strong basis
in the disciplines; Harvey Tyson advised me 1o skip
print journalism and use UCT's strengths in drama
to push broadcast media, Stan Katz told me not
to send students with any fixed ideas; Viv Gordan
told me that students need portfolios and media
products to get media jobs.

Around us, in Cape Town, traditional print jour-
nalists looked like an endangered species as the
Cape Times went from 70 editarial staff to 10 with
breathtaking cynicism and speed. What we saw
during this process was also a revelation: usu-
ally it was the most competent journalists with the
greatest skills who moved on to other areas as the
process of junigrisation and the destruction of the
culture of the newsroom went merrily ahead, (The

SANEF forum on newsroom skills, set up after this
bloodletting, was in large part reacting to the mon-
ster media owners had created.)

Given this background, training traditional print
journafists in the age of convergence and the nise
of the beancounting publishermanager seemed
like ralsing turkeys for Thanksgiving. 5o, we said
that our role would be to educate versatile media
workers-entrepreneurs, able to work as freelanc-
ers, to find new ways of producing and distributing
content,

Most students studying journalism don't work
as journalists, or certainly not as print journalists
on newspapers, so we accepled that our students
might end up with & variety of careers and that
they needed analytical abilty and skills that would
enable them to change careers and flourish - in
advertisng, HV-AIDS education, television produc
tion, magazines, scnptwriting, editing, sub-editing.
We hired staff whose background was in novelwrit-
ing and narrative journalists, so we probably give
more emphasis to good stories and the mechanics
of story than most traditional journalism schools.

We also used Cape Town's strategic advan-
tages of lots of ambient media expertise - in des-
peration but, as it tumed out, alluringly. If we have
survived and grown, it has to a large extent been
thanks to the generosity and expertise of local me-
diati,

We had to make the case, within departmerits
and in the university more generally, that Media and
Film could not be contained profitably within four or
five other departments. It took time, student pres.
sure, threats and a sympathetic Dean in the form of
Rebin Cohen to get Film and Media into a position
af near-autonomy,

What were our strategic advantages in media?
We had the best stidents in the country location,

local expertise, industry links, staff who had media
expertise. We had strong departments around us
with strengths that complemented ours. We also
had the advantage of the Humanities Television
Unit, formerly part of the Teaching Methods Unit,
but since integrated into the Centre.

Against us were a conservative facully, natu-
rally intent on preserving what privileges they had
accumulated over the fab years. We were told,
regularly, even, it seemed, in Coetzee's Disgrace,
that we were reducing the university to a techniken,
there was a dystopian and myopic vision of what
we were doing, even as departments used the
students we brought in to get resources for their
fraditional business.

But the reality was that we had released a huge
energy, we were getting the students, as Peter
Anderson says, to the point of combustion; They
grumbled, they said they were guinea pigs, that
they expecled more equipment and expertise, but
they came. And, as Lionel Triling says somewhere,
a university admimistration can resist everything ex-
cept student demands. Suddenly we were, under
Lesley Marx's inspired leadership, a Centre, one of
the nine strategic thrusts of UCT, offering majors
and getting new staff and a hefty injection of fund-
ing for equipment.

While old departments seemed to spend their
time fretting about plagiarnism and carrying the
same colleagues and tired old family fevds they'd
been burdened with for twenty years, we had ~ and
still have, | hope — a kind of zest at new creative
energy unleashed,

PosT-GRADUATE DEVELOPMENTS

This year we started an Honours/MA in Media The-
ary and Practice, designing a course aimed not at
students straight out of third vear but at those with

Many of our assignments involve
projects where plagiarism is
simply not possible and we

make students reflect critically
on their own habits.

experience of the media, We're aming at some-
thing more like a mix between a Master Class in
fournalism and a media MBA and we particularly
want part-time students.

Qur aim is to prodisce the next generabion of
editors and media entrepreneurs and we. offer two
ferocious writing courses, taught by Andre Wiesner
and Justin Fox, a course in media theory and re-
search, and a course on media markets and strate-
gies. The first batch of graduates will be unleashed
next year.

In addition, we have attracted some very high-
powered MA and PhD students. Most of our own
staff are still fnishing their PhDs, something at
ance a source of concern, but also of energy and
the optimistic sense that we are going to be giving
alf other media and joumalism enterprises a run for
their meney in the years ahead.

CoNCLUDING UNSCIENTIFIC POSTSCRIPT

What worked for us and might be applicable efse-
where?

I. Accept that media work is much wider than
print journalism.

2. Don't compromise on expression and writing
skills:

3. We accepted thal media people often knew
maore about media than we did. Following that,
we've found the South African industry very open
to working with ws.

4. Instead aof frethng about plagiansm, accept
that the Internet 15 a fact of life and try to use it
creatively,

5. Students wanting to work in the media need
portfolios and show reels and applicable skilis, not
anly certificates and essays.

6. We hired staff who have a mix of academic and
industry expertise. Aimost all mix creative and aca-
demic interests, There is no class struggle between
the peasant-producers and the artisto-theorists, or
prince-producers and workercritics,

7. The clichés about diversity being a source of
strength become true when you want to study and
praduce South African media,

8. Group work between students doesnt always
make for tidy projects or easy marking, but it cre-
ates a much more: dynamic and sophisticated level
of wirk.

We face new challenges: of developing
research profiles and research ratings; of finding
time in punishing teaching schedules for thinking
and reading; of trying to maintain collegiality and
the sense of having a wonderful time, of growing
up disgracefully.

For full text and references, see
hitp:/goum.ru.ac. 2a/colloguiumy/papers. htm|



Teaching to produce
interpretive
communities’
rather than just
‘professionals’

Debates about whether journalism is a “trade” and can only be
learnt “on the job", or whether journalism should even be taught at
universities, are no longer fruitful or even interesting. The far more

important discussion should be on why we have come to believe that
“professionalism” is the best description of journalism and to focus
our teaching energies on ethics, media law and the inculcation of
professional norms and skills (believing that these alone will lead to
excellent practice). The professional approach does not easily lend

itself to integration with media studies and doesn't take into account
journalistic practices that are better understood as coming from an

“interpretive community".

number of recent situations - expounded

in other contributions to this colloguium
— have provoked us all into. thinking again about
why South African journalism seems to be in such
deep frouble, and why all the energy and money
poured into edecation, fraining and retraining
seems o have so hittle effect on the situation. All
of this intraspection leads me to believe that in fact
we have framed our teaching of journalism prac-
tice incomrectly, that we have - like many working
journalists — allowed ourselves to think that the
definition of journalism as a “profession” is the label
that confers status and credibility and gives news
media practitionars their rationale in the world. We
teachers have therefore allowed ourselves (o be
convinced that the transfer of a certain parcel of
knowledge plus a certain set of skills together with
a dose of ethics and accuracy mixed up in the ether
of a critical humanities environment will contribute
to “professionalism” and that this will actually cure
Journalism i the long run,

How did we come to believe that the best
metaphor to describe josmalistic practice in the
world was as a “profession” and to teach within this
framework as practical teachers? There are some
insights from various theorists who show us how

over several hundred years this form and definition
of journalism has become dominant in the western
world.

Jurgen Habermas gives us an understanding
of the development of the press as the “fourth es-
tate"; Merone and Barnhurst show us how through
the fate 18th and early 19th centuries newspapers
changed over tme to develop a particular voice
and shyle - and consequently a particular notion
of journalists as a profession n order to address
mass publics authoritatively; and Jay Rosen shows
us how the powerful notion of ‘objectivity” came to
be not only an ideal, but also a method for gather-
ing information and presenting it and thus a guiding
framework for ournalists.

So professionalism has been a means, devel
oped over a long time, for journalists to secure a
recognised working space and status for them:
selves in response to the dramatic changes over
the centuries in media conditions brought about by
commercialisation, industriahisation, changmng pat
terns of cwnership and senses of audience.

But, increasing media power and this definition
of professionalism have also narrowed the channels
through whicha multiplicity of voices can place is-
sizes into the public domain and then speak about

How did we come to believe that
the hest metaphor to describe
journalistic practice in the worid
was as a “profession” and to

teach within
this framework
as practical
teachers?

them. Given the commercialisation of globalised,
corporatised media of the last few decades and
their consequent influence on private media houses
in South Africa, professionalism has worked not to
secure 3 safe space within which journalists can
act as citizen advocates, but has narrowed the defi-
nition so that any democratic pretensions become
mere overlay to daing the job, which is increasingly
constrained by commercialism,

In teaching environments: the epistemology ol
“professional” journalism makes it difficult if not
impossible to have a productive dialogue with me-
dia thearists and therefore makes the teaching of
these two streams of acadermnia very difficult to lay
alongside each other. It also makes invisible the
practices of induction into a particular community
of meaning-making, pretending that journalists are
simply stenographers of a passing reality rather
than producers of a-cultural product called journal-
i5m, And it makes invisible the subtle practices of
power that journalists engage in by projecting the
use of coercive power onto the corporate owners
af media or the state in its regulatory capacity.

A BETTER FRAME

Barbie Zefizer suggests that in order to understand
media power and control in the public domain, no-
tions of performance, narrative, ritual and interpre-
tive community should be investigated. She places
these perspectives within the context of journalism
operating as an inner-authenticating practice, or a
“community” and sets these out as follows:

The notion of performance allows for under
standings ta be built up of how journalists negoti-
ate power and *internal group authentication™ when
asserting control aver events in the world which be-
come news events, The idea of narrative does nol
just concemn the finding and crafting of information
into certain kinds of news texts, but also of offering
narrators ways of reconfiguring their authority for
events. Using the Rotenbuhler definition of ritual as
*communication without information”, Zelizer says
riteal is used for reporters to “flex their muscles”
and gives the example of a debate over appropri-
ale journalistic behaviour that doesn't impart real
information to the audience but upholds the ritual
of seli-reflexivity for the profession. And finally the
idea of interpretive community offers the insight
that journalism is a community of those who not
only produce texts, but also “determing the shape
of what is read” (quoting Fish),

Zelizer is making explicit the practices of pow-
er, authority-building and control over autonomy
that are imphcit in the ways in which. journalists
have come to operate in the world and which are
being promoted - invisibly - through the teaching
that goes on in tertiary institutions. Unless these
uses of power are made overt within curricula,
students will confinue to assume that it is natural

to emulate certain practices and that the moral
discourse aligned with such practices is not to be
questioned. They will also continue to deal with
questions of power and abuses of power within
journalistic practice by resorting to ethical codes
and behavioural norms.

They are also unaware that they are being so-
cialised into acting within the norms of a commu-
nity. | wonder if some of the disappointment thal
newsroom managers express about the behaviour
of students in their workplaces is often around their
uncertain or incomplete community behawicur,
rather than their skills,

Also, picking up on Zelizer's insight about the
sham of much journalistic “self-reflexivity” and how
this charade can operate through public breast
beating; namea-caling and shaming when a particu-
lar practice 15 considered “unprofessional”, teach-
ing must inculcate a genuine selbreflexivity, which
can only come through acquinng the mtellectual
skills imbedded in the thinking work required by
engagement with critical media theary.

| also don't think it will do any harm to the
teaching of journalism to introduce the dimension
of performance, The anxiety about the narrow line
journalists tread between fact and fiction, reality
and construction of reality must be faced in teach-
ing and discussed. To understand themselves as
creating and being part of & community of crea-
tion might introduce some wellneeded modesty, as
well as loosening some of the format constraints
of journalism, which students often chafe at, and
which could do with modification in my view,

WHERE TO FROM HERE?

The pedagogical change that | am. advocating is
best described by David Skinner, Mike J Gasher
and James Compton, who say that journalism edu
cation should wview journalism as an instituficnal
practice of representation, with a curriculum that
includes not only a skill set, but also how journalism
participates i producing and circulating meaning.

This is much more than simply teaching the
ghorious history of the development of journalism, It
wvolves unpacking the changes over fime with the
power dimensions and the assumptions that this is
the way the practice is and will always be.

What [ am advocating is that we revisit whether
the frame within which we unguestioningly teach
journalism practice 1s serving the long-term abik
ity of this profession to withstand the pressures of
commercialisation and to enable the bolstering of
our public channels of democratic talk, as well as
to innovate new formats within which to create jour-
nalistic texts that are more transparent about their
processes of construction.

We should build into our teaching discussions
about power and uses of power, its connection with
constructions of knowledge and information, its
manifestations in narratives and news formats, We
also need to give our students the knowledge base
to practise self-reflexiaty while they are in teaching
emvironments so that this becomes a habit. This will
entail much closer working with media theory col-
leagues and finding ways in which these two knowl-
edge systems can more effectively inform each
ather for the purpose of creating citizenjournalists,
it will entail modelling selfreflexivity by practising it
ourselves.

It will alse involve an ongoing discussion with
editors and media managers. And while we allow
them to provoke us on the quality and efficacy of
our skills and knowledge programmes, perhaps we
too can provoke them on the definitions and as-
sumptions of journalistic practice they apply in their
workplaces.

Faor full text and references, see
hittp:/aurn.ru.ac. 2a/colloquitm/papers. itm
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Teaching,
transgressing,
transforming:

missionary positions, colonial
gazes, and the racialisation of
white hegemony in media

In this paper | wish to open up for
discussion concerns with ‘race’,
identity, and media education.

t is important to clarfy what is meant by ‘race’, how we

distinguish it from race, and then how whitenass s con-
stituted as a raced position, an instance of the construction
of ‘race’, In the first section of this paper | outline the prob-
lematics of attermpting to read ‘race’ beyond phenotype,
emphasising how ‘race’, while not real, has real effects,
and how in the project of attempting to move beyond the
contestations of ‘race’, we have to engage the use of ‘race’
rather than ‘race’ itself in order think "against race” as Paul
Gilroy (2002) would have it. The use of ‘race’ is most pemi
cious when it is done lgast visibly, and this use of ‘race’ can
be marked as the discursive figuration of whiteness. In the
second section of the paper | engage with the ways in which
whiteness can itself be marked in order to divest it of its
current positien as the merely human, the normative and un-
marked position from which the world is viewed, interpreted
and acted upon. Implicit throughout both of these sections
1% an understanding that media production discourse has in
tegral relations with media education discourse, and both of
these with the discourse of race'. In the concluding section
| begin contemplating the ways in which the project of white-
ness in its ubiquity echoes some of the inevitability which
neciberal and global capital constructs as the fait accompli
to which we must all capitulate and subject oursehes.

Media practitioners, academics, and teachers often
make assumptions about the worth, competence, politics,
ability and inteligence of human beings based on how they
look, even as we acknowledge that ‘race’ is constructed
in social interaction, and is not a socially determining
biological reality, such that someone’s skin colour is not
necessarily a reliable indicator of their race’

‘Race’, therefore, s not synonymous with skin colour.
The discussion about the transfarmation of the media land-
scape in Southiern) Africa in the late 1990s, part of a more
widespread reevaluation and reconstitution of the social
fabric and the distribution of power within the polity which
Is South Africa, invested itself far too heavily in what can
be considered a personnel change based on phenotype,
with some superficial value changes, while the discourse of
journalism itself, that Gramscian morbid symptom of moder-
nity, remains unguestionably entrenched as essential to the
larger democratic project.

r'ﬂtSSIl:lfhl.i!d’llESr CITIZENS AND SUBJECTS
| question to what extent we have really interrogated (with an
aim to abolishl the values of whiteness, which include spirit
and enterprise (Dyer 1997: 45), in this landscape of media
prachiioners. In our complex and multiple relationships with
the industrial components of that landscape, are we able,
as tertiary educators with a complex and highly contested
raisan d'étre fo critique, to respond to social need, to edu-
cate, to contribule to the transformation and simultaneous
reproduction of social and political relations), to reconcile
the demands of that industry with our own work?

Il remains unclear how and for how much longer, in-an
increasingly monopolistic media landscape, given the domi-
nation of media organisations by the commercial interests

of intemationalised, globalised finance capital such that
the commeodification of symbelic forms which Thompsaon
(1995:155-217) posits as one of the symptoms of moder
nity and the rise of the mass media has become ubiquitous,
the tensions between universities as spaces of retreat from
the crude contestations of the social fabric in which to re-
flect upon and then return to those inequities the better to
engage with them, can be creatively and productively sus-
tained in vocational disciplines.

When more of cur work 15 funded by commercial and
industrial corporations which may have values and goals at
odds with and in violation of our own — here ane thinks of
funded teaching posts, branded equipment, sponsored col-
loquia, scholarship funding from corporate entities, or even
the provision of equipment which serve as sites upon which
to promote the brand of the corporation whose gift one ac-
cepted - one has to question whether it is still possible to
engender change in a landscape where one has become
subsumed by the hegemony. This does not imply a position
of hopelessness and despair, or capitulation into a discourse
of victimhood. However, the power of the neodiberal multi
national, global corporate agenda (in its recognised com
plexities) ta turn cibizens into subjects, to transform human
beings into consumers, is nol a project easily resisted in
an academy with close ties to and relations of dependence
upon that corporate emironment. And, to retusn to matters
of ‘race’ and representation, the very racedness of that en-
vironment, the very masking of that environment as raced
such that *[rlacism can, in short, be conceived as something
external fo us rather than as a system that shapes our daily
experiences and sense of self” (Frankenberg 1993: B, has
immense implications for the education of media practition-
ers who are not only successful within that landscape, but
are able to transform it. As long as both media practition-
ers and media educators rely on their individualised good
intentions and disavow the role of their censtitution as raced
subjects in social contestation in which 'race’ matters, the
inequities and iniguities of ‘race’ and race will dog the media
landstape,

Here some brief remarks about that landscape would
be apposite. The media landscape in South Africa is pock-
marked by dismal mediocrity: the guality of reportage, the
values which underpin it and which are promulgated in its
texts, hold as pnmary the economic valorisation of symbolic
forms. The primary concem in the media is not whether
something is good, but whether it will sell. This is a truth thal
may be hard to swallow, but it is one that we are forcefed
in the public domain everyday. Tabloidisation of the national
press landscape is justified as necessary for commercial
viability; if people are buying it, it must be a good thing. The
preponderance of the commercial in broadcast media, the
ubigquity of advertising in news and actuality programmes
is such that we no longer even remark upon it. In recent
debates within my own academic department, the placing of

education in
contemporary
South Africa

screens which would carry advertising in the public spaces
which connect our teaching and working spaces was juste
fied on the grounds that it would offer an oppartunity for
us to engage the comorate world, as if we are not already
always engaging with the corperate world on terms not our
owr. And it must be stated that the operation of whiteness
as a discourse is imextricable from discourses of imperial
ism, consumerism, indwidualism, patriarchy, nationalism
and its partner, xenophobia, and racism.

Thus, | woutd argue that it is absolutely imperative that
whitenass be made strange, that it be remarked upon, that
it is marked within the educational institutions in which me-
dia producers are educated, and that in this process, the
very whiteness of the institutional cultures of both education
and media production in South Africa be made visible, such
that they can no longer mask themselves as the merely,
unquestionably human, unremarkable and unmarked, Edu-
cational institutions should not be the missionanes of the
new imperial project, the necdiberal giobal capital desire
to turn citizens into consumers! universities should remain
part of the vangueard which resists the Juggernaut of em
pire which, as intellectual cnfics like Ziauddin Sardar and
Merryl Wyn Dawvies (2004), and Edward Herman and Noam
Chomsky (1984} have demonsirated, is deeply interested
in inducing hopelessness and despair in those wha wish to
pppose its construction of itself as inevitable, As Edward W.
Said (2002; 150) warned, an imprecise, not very concrete
hold on language and reality produces a maore easily govern-
able, accepting citizen, who has become not a participant in
the society but an always hungry consumer. Literate, critical
education has an extraordinarily important role to play in
providing the nstruments of resistance to this and, it must
be said plainly, in providing 2 means of seff-defense.

Whiteness, similarly, is not inevitable, nor is it inelucta-
ble: we have agency, and we must use it to resist that which
posits itself as mamifest destiny. Otherwise, as Coetzee fore-
warned in his "Jerusalem Prize Acceptance Speech” (1987),
we may be moving towards a space where the ‘truth’ of
the mevitability of whiteness will become “truth by the buck-
etful, truth that overwhelms and swamps every act of the
imagmation” (1991: 99).

For full text and references, see
hitg:/ourn. ru.ac.za/colloquivm,/papers.hitm|



selecting ca

The result we seek is candidates able to use
the basic tools of the trade and with the

capacity to build on to these hehaviours

ndidates

for training/further
education as journalists

Who is most likely to succeed as

a journalist after training/further

education? What are the thinking skills associated with competence
as a journalist? Over the past ten years the Independent Newspaper
group in South Africa has been working toward a better
understanding of competency profiles in order to flag candidates
most likely to be able to work as competent journalists in print media.
Starting with focus groups of editors in the company's major titles,
an hypothesis of thinking styles expected in competent journalists
was put forward, developed in a computer-based format and used to
select candidates for training/further education.

his bref paper reports on research findings

using  this computerbased competency
evaluation and explores the cognitive dimensions
included in this formal. The feasibilty of further
developing and refining a trainability co-efficient is
discussed, supported by a critical review of dimen-
sions currently in the evaluation platform which may
prove to be refiable selection criteria, Relationships
between the evaluation platform’s dimensions are
examined. Based on research data, thinking styles
most likely to identify excellent candidates for train-
ing/further education are described along with
factors of acquired learning that appear to impact
sigmificantly on selection or recruitment.

Selection efficacy is discussed in the second
part of the paper, outlining competency identifica-
tion issues that may not be adequately covered by
the evaluation process and which give rise to prob-
lems during and after fraiming/further education.

Central to any debate around behaviour associ-
ated with learning, the effective apphication of asso-
ciated skills in the workplace and measuring thase
behaviours are persistent epistemological issues.
A Ayer states the challenge simply; “There are
facts which we can be said to know intuitively, but
these intuitions cannot be infallible ... from the fact
that someans is convinced that something s true,
however firm his conviction may be, it never follows
logically that it is true.”

For professional journalists involved in recruit-
ing bright young people wanting to be trained in the

In journalism, we
seem unsure of ¢

base and competencies to look for
when recruiting for the profession

prafession, Ayer's perspective must have a ning of
familiarity. The intention of this brief paper is not
to explore epistemology that may or may not be
useful in defining criteria to select the best can-
didates for training/further education ar education
as journalists. Rather, it is offered as a platform
from which to seek consensus on measures that
can legitimately be included when evaluating cand-
dates for training/further education/education.

Ayer presents a compeling argument, point-
ing out that in getting to grips with information and
tasks we may include in assessment programimes,
“the first requirernent 15 that what is known should
be true .., but this is not sufficient; not even if we
add to it the further condition that one must be
completely sure of what one knows. For it is pos
sible to be completely sure of something which is
in fact true, but vet not to know it."

Attempts to measure the knowledge, skills
and competencies job seekers bring to potential
employers are entrenched in the world of work.
With oversupply in 5o many areas of our fives — in-
cluding knowledge workers seeking employment -
media owners should be in the driving seat. In some
contexts of work - airline pilots and computer pro-
grammers may be good examples — knowledge
and skills required to do the work are reasonably
well defined and understood, lending themselves
to evaluation and valid, refable assessment pro-
grammes. In journalism, we seem less sure of
the knowledge base and competencies to look for
when recruiting for the profession at entry level,

There are many perspectives. By way of exam-
ple, Sir Gordon Newtan, the very successful editor

he knowledge

to work as competent journalists.

Understanding thinking styl

of the Financial Times, befieved the most important
part of a news editor's job was the recruitrment,
nurturing and protection of s or her staff. in short,
leadership of the editorial team, Sir Gordon felt the
key guestion in his own recruitment policy was:
“Do | like the candidate? If he liked the person, the
chances were that the rest of the staff, recruited
on the same basis, would also like that person. And
5o he set oul o recruit teams of journalists who
warked well together, “It is not simply a matter of
getting people in and giving them an office and 2
large salary. Recruiing people entalls being clear
about what you want them to do and supporting
and encouraging them in doing it. They need to be
given their head, yet also have access to you for
advice.”

DEeFINING ASSESSMENT CRITERIA

The question is: Are we clear about the mast ap-
propriate and relevant skills and competencies
candidates should present when applying for train-
ing/further education or further education as jour-
nalists? More specifically, what is it that we need
to assess and are there constructs that we can
all agree on for inclusion? As Ayer points out, sim-
phe, but relevant questions like this may give rise
to further issues that quickly muddy the water if
we are not careful in the hypotheses we build and
test, Despite beng journalists’ ‘tools of the trade,’
words, and the contexts in which we use them at
work, emerge as one of the villains in developing
assessment programmes we can rely on to identify
excellent candidates for training/further education
and further education. Just as psychological con-
structs such as ‘intelligence’ and ‘persenality’ have
not easily lent themselves to agreed definitions,
work-related terminology such as ‘competence,’
‘skill,' ‘talent’ and ‘ability,” among others, have also
proved slippery. The fly in the gintment is stimulus
synonymy, or agreement on the extent to which we
share meaning on the words we use to describe
gfficacy at work.

In assessing candidates for training further
education/education as journalists, we face much
the same problem, Any process we adopt to better
appreciate what candidates bring to the evaluation
process, must sahisfy basic empirical criteria, At
the very least, we must meet validity reqguirements,
measuring what we purport to measure. For now,
it cannot be stated with the desired cerlainty that
we know what to look for in assessing these can-
didates.

Today's professional journalist is challenged to
possess a multitude of competencies, from tradi-
tional performance characteristics such as strong
writing and oral skills, difigent work habits and a
broad knowledge base, to combined cross-disci-
plnary applications in print, broadcast, interactive
and multimedia formats. To measure these compe-
tencies we need to exercise discretion and some

at entry level.

common sense-and not become bogged down In
irrelevant debate. At the end of the day the result
we seeh 15 candidates able to use the basic tools of
the trade and with the capacity to build on to these
behaviours to wark as competent journalists. And
while a lot of work has gone into identifying and
describing the competencies and outputs required
in journalism, there is a disproportionate amount of
information on effective assessment approaches
in journalism. The collogquium workshop therefore
presents an opportunity to further explore what we
could, or should be doing in assessing candidates
for training/further education and what these as:
sessment programmes should comprise.

Where should we begin?

The nature/nurture dichatomy may be useful,
suggesting we think about including;

1. what the South African Qualifications Authority
(SAQA) refers to as '‘Embedded Knowledge,
(which we here take to mean previous learing
and skills acquisition], or

2. nnate, more ‘a priorl’ cognitive ability to deal
with complexity, process information, analyse
data and generally ‘think' and make sense of
the world, or

3. hboth.

Common sense suggests that people who en-
joy their work and who cope, very probably employ
a combination of life experience, learnt behaviour
and acquired skills in tandem with their talent to
think, analyse and process information at different
levels of complexity. Elliott Jacques (1975} has a
useful view of work, describing it as the exercise of
discretion and the apphication of knowledge within
prescribed limits to achieve a goal within a stated
completion time. Broadly, this would seem a logi
cal and no-nonsense view of what goes on at the
office and almost certainly holds true for journalism
across all media. When we start evaluating our un-
derstanding of contextspecific requirements {com-
petencies) across all genres of work — including
why journalists succeed — we need a better appre-
ciation of these behaviours. More so in developing
assessment programmes, irrespective of the field
of wark. Some industries now have refined and reli
able processes. The selection of airline pilots, for
example, which has become standardised across
the world. We need to do the same in journalism,

The journey to valid and reliable assessment
has a definite departure point. Without an accurate
understanding of the behaviours/competencies/
outputs required in excellent journalism, no assess-
ment programme will meet scientific requirements.
Aresulting worst-case scenariois motivated, ‘bright’
and enthusiashic young people unable to deliver in
a news environment because they have neither the
requisite learning and skills, nar the specific cogni-
tive ability to meet journalism's cutput demands,

This is an extract.
For full text and references, see
http:/4ourn.ru.ac.za/colloguium/papers. hitml
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